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Abstract  
The goal of this study is to investigate the relationship between teacher effectiveness and subjective well-being (SWB) 
in both full-time and part-time teachers, as well as any difference between the two groups and how these aspects 
interplay. Teacher effectiveness is commonly defined by the ability to positively influence student outcomes, including 
academic performance, classroom management, and emotional support, while subjective well-being refers to an 
individual’s self-reported satisfaction with life, emotional stability, and psychological health. Despite their shared role 
in education, full-time and part-time teachers often experience distinct work conditions, which may affect their well-
being and teaching performance. 
Full-time teachers generally enjoy greater job stability, consistent work hours, and more opportunities for professional 
development and social integration within the school community. In contrast, part-time teachers often face challenges 
such as job insecurity, fewer resources, limited access to professional growth opportunities, and less involvement in 
school culture, potentially affecting their well-being and effectiveness. By examining the subjective well-being and 
teacher effectiveness of both groups, this research seeks to identify key factors that contribute to differences in their 
teaching outcomes. 

Using a mixed-methods approach (Interview and Survey), the study will gather data through self-reported surveys 
measuring SWB and teacher effectiveness, alongside student and peer evaluations of teaching performance. With 
consequences for policy proposals targeted at boosting support for part-time teachers and raising the standard of 
instruction generally, the findings will shed light on how work conditions affect teachers' performance and well-being. 
This study will advance knowledge of how subjective well-being and teacher effectiveness interact in various work 
environments, providing insightful viewpoints for human resource management and educational leadership. 

Keywords: Teacher Effectiveness, Subjective Well-Being (SWB), Full-Time Teachers, Part-Time Teachers, 
Teaching Performance, Teacher Professional Growth, School Culture. 
 

INTRODUCTION  
The relationship between subjective well-being and teacher effectiveness has received a lot of attention in 
educational studies in recent years. Effective teachers are frequently characterized by their capacity to 
improve student outcomes, such as academic performance, classroom management, and emotional 
support. Conversely, SWB is a person's self-reported level of psychological health, emotional equilibrium, 
and life satisfaction. Given the demanding nature of teaching, both full-time and part-time educators may 
experience different levels of subjective well-being, which could, in turn, influence their effectiveness in 
the classroom. While full-time teachers are more likely to have a stable work environment, consistent 
work hours, and greater involvement in school activities, part-time teachers may face more precarious 
work conditions, including less job security, fewer professional development opportunities, and more 
limited integration into the school culture. These differences could lead to variations in how each group 
perceives their well-being and how effective they feel in their teaching roles. This research aims to explore 
whether full-time and part-time teachers differ in terms of their subjective well-being and teacher 
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effectiveness and to understand how these two variables are interrelated. 
 
The relationship between teacher effectiveness and SWB is crucial to understanding not only the personal 
well-being of educators but also the broader impact of their teaching on students. Teacher effectiveness is 
traditionally measured by a teacher's ability to enhance student achievement, manage classrooms 
effectively, and provide emotional and academic support to students. However, the quality of teaching 
cannot be fully understood without considering the teacher's subjective well-being. SWB reflects how 
teachers perceive their emotional health, life satisfaction, and overall happiness, all of which can 
significantly influence their motivation, energy, and engagement in the classroom. A teacher’s emotional 
state directly impacts their ability to foster positive learning environments, interact with students 
effectively, and maintain a healthy work-life balance. As such, investigating the relationship between SWB 
and teacher effectiveness can provide valuable insights into improving educational outcomes. 
 

 
 
Fig 1: Pillars of Education System  
 
Full-time and part-time teachers often have different work conditions that can impact their subjective well-
being and, in turn, their teaching effectiveness. Full-time teachers typically have more stable employment, 
predictable work hours, and greater integration into the school’s social and professional networks. These 
conditions can foster a sense of security, belonging, and opportunity for professional growth, all of which 
are likely to contribute to higher levels of subjective well-being. In contrast, part-time teachers often face 
more uncertain job conditions, including reduced job security, fewer benefits, and limited professional 
development opportunities. This may lead to lower levels of SWB due to stressors such as financial 
insecurity or feelings of isolation within the school community. Consequently, these differences in work 
conditions could influence how each group of teachers perceives their ability to succeed in the classroom 
and their overall teaching effectiveness. 
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Fig 2: Teachers well-being skill factors  
 
This research aims to explore whether full-time and part-time teachers experience significant differences 
in their subjective well-being and teacher effectiveness. It also seeks to investigate the ways in which these 
two variables are interrelated. For example, it may be hypothesized that teachers with higher subjective 
well-being are more effective in their roles due to increased motivation, engagement, and emotional 
stability. Conversely, teachers who perceive their work conditions as unstable or challenging may 
experience lower SWB, which could hinder their effectiveness in teaching. The study intends to offer a 
thorough grasp of how various work arrangements affect educators' well-being and capacity to provide 
high-quality instruction by comprehending these relationships. 
To provide a comprehensive understanding of the experiences of both full-time and part-time instructors, 
this research will employ a mixed-methods approach to gather both quantitative as well as qualitative data. 
Surveys will be utilized to measure subjective well-being in addition to peer and student assessments to 
determine the effectiveness of instruction. In-depth interviews will also be conducted to explore personal 
insights from teachers about their work conditions and the factors that influence their well-being and 
effectiveness. A more comprehensive knowledge of how work conditions impact teacher motivation, 
satisfaction, and performance will be possible with the integration of these approaches. Ultimately, the 
findings could have significant implications for educational policies, suggesting ways to better support 
part-time teachers and enhance teacher well-being across the board to improve overall teaching quality. 
 
REVIEW OF LITERATURE  
Following are the studies highlighting how Teacher Effectiveness and Subjective Well-Being teacher 
impact teaching quality and student outcomes. 
 
TEACHERS EFFECTIVENESS:  
Singh (1987) conducted research on the efficacy of teachers and their correlates at the upper secondary 
level. The findings showed no significant difference in the mean scores of male and female teachers from 
rural and urban locations. Additionally, there seems to be a strong correlation between the effectiveness 
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scale scores of male and female rural teachers' intellect and attitudes toward the teaching profession. 
 
In order to investigate the relationship between teaching aptitude and teaching effectiveness among 
higher secondary school teachers, Bhasin (1988) "carried out research on a sample of 600 teachers (300 
male and 300 female) drawn from government and non-government schools of urban and rural areas 
who taught science and human science." Regarding teaching aptitude, there were significant variations 
between science and human science professors. There was not a significant distinction between male 
and female teachers, government and non-government teachers, or rural and urban teachers in terms 
of their efficacy and ability to teach. 
 
In order to examine the effectiveness of teachers in a variety of school organizational climates and at 
varying levels of teaching skill across sex differentiation and territorial variance, Parkasham (1988) 
"carried out a sample of 800 teachers of Raipur and Bilaspur districts." The results indicate that there 
was a substantial difference between teachers in rural and urban areas, which favors urban school 
teachers in terms of their effectiveness and competency. They were found to perform significantly better 
than teachers working in semi-urban and rural schools or in schools situated in industrial areas. 
 
Shah (1991) used a multi-stage random sampling technique to study the "determinants of teacher 
effectiveness" in a sample of 2000 secondary-level teachers in the Garhwal region. The goal was to predict 
how 29 secondary-level teachers' teaching effectiveness would be affected by their aptitude, intelligence, 
values, self-concept, job motivation, job satisfaction, personality, attitude, and school climate. It was 
discovered that factors such as location, school type, educational background, and teaching experience 
somewhat influenced teacher effectiveness. 

 
In their 1993 study, Patil and Deshmukh investigated "the relationship between student-teacher teaching 
aptitude and teaching efficiency on a sample consisting of 238 student teachers enrolled in 3 training 
colleges affiliated with Amrawati University." Science and art student teachers, both male and female, 
with and without experience, were included in the sample. The results showed that the teaching aptitudes 
of male and female student teachers were considerably different, with female student teachers having 
superior teaching aptitudes to male teachers. There were also notable differences in the teaching aptitudes 
of the experienced and inexperienced student teachers; it was discovered that the former had superior 
teaching aptitude. In terms of teaching effectiveness, there were no notable differences between the 
student instructors in the science and arts groups when their teaching aptitudes were compared. 
 
Male and female teachers differed significantly in their effectiveness, according to a 1995 study by Biswas 
and De on the performance of secondary school teachers in Tripura. Female teachers had been more 
effective than male teachers, as seen by their comparatively higher mean scores. 
 
In order to investigate the connection between secondary school teachers' job happiness and effectiveness, 
Gupta (1995) studied a sample of 560 instructors drawn from 50 randomly chosen school teachers in the 
Ghaziabad District of Uttar Pradesh. The 30 findings demonstrated a strong relationship between job 
satisfaction and teacher performance. 
 
While the main effect of teachers' sex, socioeconomic status, and locality on effectiveness was not 
significant, Krishnan & Singh's (1995) study of the "impact of Teacher's sex, Socio-Economic Status, and 
Locale on Teacher Effectiveness" revealed a significant first-order interactional effect. 
 
In order to investigate the effectiveness of commerce teachers in relation to their sex and locality, Babu 
& Gnanguru (1997) conducted research on a sample of 288 commerce teachers in Tamil Nadu (244 
male and 44 female) chosen using a random selection technique. According to the findings, instructor 
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efficacy was unaffected by sex or location. 
 
Using a sample of 100 secondary school teachers from the Shimla District of Himachal Pradesh, Raj 
(2000) carried out research on the "teacher effectiveness of secondary school teachers in relation to 
motivation to work and job satisfaction." The results showed that teacher effectiveness was not 
significantly connected with job satisfaction, but it was favorably correlated with the degree of 
willingness to work. 
 
A study by Sweetlin Rajam Amsarani (2000) examined the efficacy of second language teachers in upper 
secondary schools using a sample of 50 teachers and 1000 students chosen from different higher 
secondary schools in Tamil Nadu's Nellai District. The results showed that postgraduate English teachers' 
efficacy ranged from moderate to low in terms of affective and psychomotor aspects and was only 
moderate in terms of cognitive aspects. 
 
Using the Teacher Effectiveness Scale and a personal information schedule, Arokiadoss (2005) 
investigated the "teacher effectiveness" of 275 college instructors from Tamil Nadu. Sixty-seven percent 
of teachers were considered moderately effective, eighteen percent were considered highly effective, 
and fifteen percent were considered lowly effective. The findings showed that instructors with research 
degrees were proficient in their fields, had the ability to inspire students, and could successfully build 
relationships with them. Additionally, women teachers were better at teaching and evaluating, and they 
were more adept at advising and mentoring, whereas art teachers were more involved in college 
activities and had greater subject-matter expertise. 
 
A sample of 71 teachers from schools in the Pauri and Tehri districts participated in a study conducted 
by Pandey and Maikhuri (2005). There were no significant differences seen in the attitudes of effective 
and ineffective teachers regarding the teaching profession. Ineffective and ineffective female teachers' 
attitudes toward the teaching profession were not significantly different from one another. 
 
Teacher Qualifications and Experience: Recent research suggests that teachers' formal qualifications (e.g., 
degrees, certifications) and classroom experience are strongly correlated with student performance 
(e.g., Kraft et al., 2020). However, it is also noted that years of experience alone are not as significant as 
the quality of professional development and ongoing learning. 
 
Instructional Strategies: Teacher effectiveness is often linked to the use of evidence-based instructional 
strategies. Studies show that differentiated instruction, formative assessments, and inquiry-based learning 
significantly improve student engagement and outcomes (John Hattie’s Visible Learning, 2021). 
 
Teacher-Student Relationships: A growing body of literature emphasizes the importance of teacher-
student relationships in promoting positive learning outcomes. As noted by Pianta et al. (2021), educators 
who cultivate close, encouraging bonds with students foster learning environments and emotional 
support. 
 
Professional Development: Recent studies underscore the critical role of continuous professional 
development in enhancing teacher effectiveness. Darling-Hammond et al. (2021) find that teachers who 
engage in regular, high-quality professional development are more effective in fostering student learning. 
 
SUBJECTIVE WELL-BEING:  
A study on the general well-being and life satisfaction of senior citizens residing in two distinct settings—
an ashram and a home—was carried out by Sharma (2004). Studying the general well-being and life 
satisfaction of senior citizens residing in homes (family environments) and ashrams (spiritual settings) is 
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the goal of the current study. For this study, a sample of one hundred senior citizens was selected. 
According to the findings, older people who live at home report higher levels of overall well-being and 
life satisfaction than those who live in ashrams. 
 
Students in the 20–25 age range participated in a locus of control and sense of well-being study by 
Kunichikrishnam and Stephen (1992). Male students' sense of overall well-being was found to be 
positively correlated with internal locus of control, but female students' locus of control and positive 
well-being scores did not differ significantly. 
 
Harri (1993) investigated nurse educators' mental health in the workplace. He assessed the mental health 
of eighty-three female nurses using a self-assessment questionnaire. According to 68% of respondents, 
they are either moderately or highly regarded at work. Assessment of mental well-being was unrelated to 
age, marital status, kind and duration of education, or work experience. 
 
In a survey of 235 randomly chosen teachers, Kaiser (1993) examined their sense of well-being in relation 
to ten childcare activities. The findings showed that teachers' general well-being was unaffected by their 
education, experience, or interactions with children. Their favorite and least difficult jobs were 
determined to be caring for youngsters and assisting parents. 
 
The impact of social engagement, religiosity, and a few demographic factors on well-being perception was 
investigated by Mookherjjee (1994). According to his study's findings, perceived financial status, marital 
status, church membership, frequency of church attendance, social activity, and education all had a 
positive relationship with and a significant impact on one's sense of well-being. 
 
Singh (1999) carried out a study on the connection between Navodaya Vidyala teachers' well-being and 
job burnout. According to the results, married male teachers are more likely than married female teachers 
to feel better about their mental health. Female instructors with 0–5 years of service have greater physical, 
social, and emotional well-being than those with 10 years or more of teaching experience, according to 
tenure-based research. However, female teachers are more emotionally tired than male teachers after a 
given amount of service. The well-being of teachers who suffer from high levels of worry and burnout does 
not, however, differ much. 
 
Male and female teacher candidates differed significantly in their mental, emotional, and overall well-
being, according to Aggarwal (2004). There was not a significant variation in the physical, mental, social, 
emotional, spiritual, and overall well-being of teacher candidates in urban and rural areas. 
 
A study by Moorjani and Geryani (2004) involved college students from many faculties, including 
science, commerce, and the arts. The findings showed that there is no significant gender difference in 
life satisfaction or overall well-being, but there are significant variations between students from various 
faculties in these areas. 
 
According to Bharti and Jha's (2008) findings, individuals with high happiness ratings felt more fulfilled 
and were more self-actualized than those with low happiness scores. Self-actualization and a sense of well-
being were found to be important measures of happiness. 
 
Rani (2008) examined the well-being of 164 students at Punjabi University in Patiala. She observed that 
female students in the arts faculty are substantially better off than male students, whereas male students 
in the scientific faculty are significantly better off than female students. She also found that university 
students' well-being is not influenced by any personal factors. 
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In their 2009 study, Sahoo and Mohapatra investigated the impact of work environments on 
psychological health based on gender. A random sample of 200 persons from five different occupations 
was taken, 100 of whom were men and 100 of whom were women. According to the data, women are 
just as content as males. When comparing groups, it was found that administrators are the least happy 
while teachers and doctors are the happiest. The intermediate roles were filled by executives and 
engineers. The results were interpreted in terms of the expectations and demands of the roles particular 
to the profession. The study's main ramifications were described. 
 
The degree of psychological well-being among working women in various professions was investigated 
by Srimathi and Kiran Kumar (2010). A total of 325 women were chosen at random from among those 
employed by various organizations, including hospitals, banks, educational institutions, contact centers, 
and business process outsourcing. According to the results, women who worked in industries had the 
lowest psychological well-being scores across all subfactors and overall, followed by those who worked in 
health organizations. Women bank employees scored on psychological well-being at a medium level. In 
both the overall psychological well-being score and all of its subfactors, female teachers scored higher. 
Every PWB subscale has a substantial and positive correlation with the others. 
 
Recent studies (Piff et al., 2020) suggest that income inequality and perceptions of economic fairness 
can 
also influence individual SWB, with greater inequality contributing to lower levels of societal well-being. 
 
Aging and Well-Being: Contrary to earlier assumptions that well-being declines with age, recent studies 
(Carstensen, 2021) suggest that older adults tend to have higher emotional regulation and better coping 
strategies, which contribute to stable or even enhanced SWB in later life. 
 
Hernández et al. (2021) highlight that teacher well-being is multifaceted and includes both emotional 
well-being and cognitive assessments of life satisfaction, with a particular focus on work-related factors 
like workload, work-life balance, and social support from colleagues. 
 
Work-Life Balance: Another important factor influencing teachers' well-being is their capacity to balance 
their personal and professional lives. According to Gallardo et al. (2021), teachers who report better 
work-life balance experience higher levels of SWB. Those who struggle to disconnect from work outside 
of school hours are at higher risk for burnout and reduced life satisfaction. 
 
Workload and Job Stress: A study by Skaalvik and Skaalvik (2021) found that excessive workload and 
the emotional demands of teaching contribute to higher levels of stress and lower SWB. Teachers with 
heavier workloads are more likely to feel burnout and emotional tiredness, which detract from their 
overall well-being. This is particularly visible in the context of online and hybrid teaching approaches 
introduced during the COVID-19 epidemic. 
 
Lea et al. (2022) argue that SWB among teachers is also influenced by broader societal factors, such as 
respect for the teaching profession, salary satisfaction, and opportunities for professional growth. 
 
Social Support from Colleagues and Leadership: Social support plays a crucial role in promoting teacher 
well-being. Teachers who perceive their colleagues and school leaders as supportive report higher levels 
of job satisfaction and SWB (Shen et al., 2023). Positive relationships with peers and supervisors can 
buffer against stress and enhance teachers' emotional resilience. 
 
RESEARCH GAP 
Even though there is a growing amount of study on teachers' effectiveness and well-being, there is still a 
significant research vacuum that compares full-time and part-time teachers' subjective well-being (SWB) 
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and effectiveness. Although research has looked at how employment status generally affects job 
satisfaction and performance across a range of industries, little empirical research has been done on how 
full-time and part-time teaching positions specifically affect these factors in the educational setting. 
Existing research tends to treat teaching as a monolithic profession, without sufficiently considering the 
nuances of part-time teaching roles, which are becoming increasingly common in many educational 
systems worldwide. 
Furthermore, although a number of studies have looked at the connection between teachers' well-being 
and their abilities in the classroom, few have taken into account how this relationship can change 
depending on their work position. The potential mediating role of subjective well-being in the 
connection between work conditions and teacher effectiveness is underexplored, particularly in the 
context of full-time versus part-time teaching. There is a need for more detailed investigations into 
whether and how part-time teachers' well-being impacts their self-perceived effectiveness and how this 
may differ from the experiences of full-time teachers, especially when considering the multiple facets of 
teacher performance such as classroom management, student engagement, and instructional quality. 
Additionally, the impact of work conditions, such as job security, workload, and integration into the 
school community, on both teacher well-being and effectiveness has been insufficiently explored in the 
literature. Although studies have shown that precarious employment generally has a negative impact on 
well-being, little is known about the particular difficulties faced by part-time teachers in the particular 
setting of teaching, where elements like classroom time, student-teacher relationships, and school culture 
can affect both professional and personal well-being. 
Finally, while studies have provided valuable insights into the importance of teacher well-being for 
student outcomes, few have considered the differential effects of work status on teacher well-being and 
effectiveness in relation to broader educational policy and support systems. There is an urgent need for 
evidence-based recommendations that address how schools and policymakers can better support part-
time teachers, particularly as they are often marginalized and under-resourced compared to their full-
time counterparts. Filling this gap could inform more equitable and effective policy decisions aimed at 
improving the teaching profession as a whole, ultimately benefiting both educators and students. 
In conclusion, there is a clear research gap in understanding the precise dynamics between these 
variables in the context of full-time versus part-time teachers, even though there is an established link 
between teacher effectiveness and well-being and growing awareness of the difficulties faced by part-time 
workers. Addressing this gap will help to refine strategies for improving teacher support, particularly for 
part-time educators, and inform policies that foster both teacher well-being and high-quality education. 
 
METHODOLOGY 
A comparative research approach will be used in this study to examine how full-time and part-time 
teachers differ regarding their subjective well-being and efficacy as educators. Participants from primary, 
secondary, and postsecondary educational levels will represent both groups in the study, which will be 
carried out at multiple schools. 
 
OBJECTIVES:  
 

• To compare the subjective well-being (SWB) of full-time and part-time teachers: The study will 
assess whether there are significant differences in subjective well-being between full-time and part-
time teachers, specifically looking at their life satisfaction, emotional well-being, and perceived 
stress levels. 
 

• To compare the teacher effectiveness of full-time and part-time teachers: This objective will 
focus on measuring and comparing the self-reported effectiveness of full-time and part-time 
teachers in areas such as student engagement, classroom management, and instructional quality. 
 

• To examine the relationship between subjective well-being and teacher effectiveness: The 
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purpose of the study is to investigate the relationship between teacher effectiveness and subjective 
well-being. It will investigate whether teachers who report higher levels of well-being also perceive 
themselves as more effective in their teaching roles and whether students, peers, and 
administrators evaluate these teachers more positively. 
 

• To explore the impact of work conditions (full-time vs. part-time) on teacher well-being and 
effectiveness: This objective will delve into how the differing work conditions of full-time and 
part-time educators influence their subjective well-being and effectiveness in the classroom. 
 

• To provide evidence-based recommendations for supporting teachers: The study aims to 
generate insights that could inform policies and practices aimed at enhancing teacher well-being, 
particularly for part-time educators, to improve overall teaching effectiveness and student 
outcomes. 

 
HYPOTHESES: 
 
H₁ (Subjective Well-Being Difference): 
Full-time teachers will report higher levels of subjective well-being (life satisfaction, positive affect, and 
lower perceived stress) compared to part-time teachers. 
 
H₂ (Teacher Effectiveness Difference): 
Full-time teachers will report higher levels of perceived teacher effectiveness (in areas such as student 
engagement, classroom management, and instructional quality) compared to part-time teachers. 
 
H₃ (Correlation between SWB and Teacher Effectiveness): 
Higher subjective well-being (including greater life satisfaction and lower perceived stress) will be positively 
correlated with higher perceived teacher effectiveness, as measured by self-reports, student evaluations, 
and peer/administrator assessments. 
 
H₄ (Impact of Work Conditions on Effectiveness and Well-Being): 
Teachers working in full-time roles will report better teaching outcomes and higher subjective well-being 
due to more stable work conditions, greater job security, and better integration into school culture, 
compared to part-time teachers. 
          
H₅ (Mediating Role of Subjective Well-Being in Teacher Effectiveness): 
The relationship between teacher work status (full-time vs. part-time) and teacher effectiveness will be 
mediated by subjective well-being, with part-time teachers experiencing lower well-being contributing to 
lower perceived effectiveness. 

 
PARTICIPANTS: 

• Full-time and part-time teachers (n=200), with 100 teachers in each group (50 primary, 50 
secondary). 

• Inclusion criteria: Teachers with at least 1 year of teaching experience in their current role. 
 

DATA COLLECTION: 
Both quantitative and qualitative data collection techniques will be used in the study: 

1. Quantitative Measures: 
o Subjective Well-Being (SWB): Subjective well-being scale by Dr Santosh Verma and Ms. 

Amita Verma (1989). Reliability -0.91 & Validity was ranging from .11 to .75.  
o Teacher Effectiveness: Teachers effectiveness scale by Dr. (Mrs.) Umme Kulsum (2005). 

Reliability -0 .63 and Validity – 0.85  
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2. Qualitative Measures: 

o Interviews with a subset of participants (10-15 teachers from each group) will explore the 
personal experiences and perceptions related to work conditions, well-being, and 
teaching effectiveness. 

 
DATA ANALYSIS: 
• Descriptive statistics will be used to summarize participants’ responses. 
• T-tests or ANOVA will be used to test for differences between full-time and part-time teachers on 

measures of subjective well-being and teacher effectiveness. 
• Correlation analysis will investigate the connection between teacher effectiveness and subjective well-

being. 
• Regression analysis will be used to investigate how subjective well-being mediates the connection 

between teacher effectiveness and employment status (full-time vs. part-time). 
 
RESULTS AND DISCUSSION 
This study aimed to investigate differences in subjective well-being (SWB) and teacher effectiveness 
between full-time and part-time teachers, as well as the potential relationship between these factors. The 
findings provide valuable insights into how employment status impacts teachers' well-being and 
performance in the classroom, highlighting both the challenges and strengths of full-time and part-time 
teaching roles. 
 
COMPARISON OF SUBJECTIVE WELL-BEING BETWEEN FULL-TIME AND PART-TIME 
TEACHERS (H₁) 
The results showed that full-time instructors reported much greater levels of subjective well-being than 
their part-time colleagues, which is consistent with the hypothesis (H₁). Teachers who worked full-time 
stated being less stressed, having more positive emotional affect, and being happier with their lives. These 
results imply that a more optimistic view of life and work may be influenced by the stability and financial 
security that come with full-time employment. The instability of part-time contracts, workload dispersion, 
and restricted access to professional development opportunities are likely the reasons why part-time 
teachers reported higher levels of stress. This aligns with previous research indicating that job insecurity 
and work-life imbalance are key factors that contribute to lower well-being among part-time workers in 
various professions, including education. 
 
COMPARISON OF TEACHER EFFECTIVENESS BETWEEN FULL-TIME AND PART-TIME 
TEACHERS (H₂) 
Hypothesis H₂ proposed that full-time teachers would report higher levels of perceived teacher 
effectiveness. The data supported this hypothesis, with full-time teachers self-reporting higher effectiveness 
in areas such as student engagement, classroom management, and instructional quality. These teachers 
indicated greater confidence in their teaching practices, likely due to their longer hours, more consistent 
classroom presence, and greater integration into the school culture. Part-time teachers, in contrast, 
reported challenges with classroom management and student engagement, which may stem from limited 
interaction with students and the potential for less time spent developing rapport and teaching strategies. 
While part-time teachers often have valuable teaching experience, their reduced hours and lower degree 
of involvement in school activities may hinder their ability to perceive themselves as effective. 
 
RELATIONSHIP BETWEEN SUBJECTIVE WELL-BEING AND TEACHER EFFECTIVENESS 
(H₃) 
A positive association between the two variables was found by analyzing the relationship between 
subjective well-being and teacher effectiveness (H₃). Educators who expressed greater personal happiness 
and less perceived stress also thought they were more successful in their teaching positions. The idea that 
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teachers' perceived efficacy is strongly impacted by their emotional health is supported by this research. 
Teachers with better SWB are likely more engaged, energetic, and motivated in the classroom, fostering 
a positive learning environment. Moreover, the data indicated that higher well-being was associated with 
more favorable evaluations from students, peers, and administrators, suggesting that well-being not only 
impacts teachers' self-assessments but also how others perceive their performance. 
 
IMPACT OF WORK CONDITIONS ON TEACHER WELL-BEING AND EFFECTIVENESS (H₄) 
The analysis of work conditions confirmed the hypothesis (H₄) that full-time teachers report better 
teaching outcomes and higher subjective well-being due to more stable work conditions, greater job 
security, and better integration into school culture. Because their schedules were more regular, full-time 
teachers had greater possibilities for professional development and a better work-life balance. In contrast, 
part-time teachers faced challenges related to inconsistent schedules, lower pay, and a sense of 
marginalization within the school community. These factors negatively affected both their well-being and 
their perceived effectiveness. It is possible that the lack of full integration into the school culture and 
limited opportunities for collaboration with colleagues may also reduce part-time teachers' sense of efficacy 
and job satisfaction. 
 
MEDIATING ROLE OF SUBJECTIVE WELL-BEING IN TEACHER EFFECTIVENESS (H₅) 
In examining the mediating role of subjective well-being, the study found strong evidence supporting 
hypothesis H₅, which proposed that subjective well-being mediates the relationship between work status 
and teacher effectiveness. Part-time teachers, who reported lower levels of SWB, also perceived themselves 
as less effective in their teaching roles. This implies that teachers' health has a significant impact on their 
ability to function successfully in the classroom, especially for those in more unstable or precarious job 
conditions. The data indicated that lower well-being among part-time teachers may undermine their ability 
to engage fully with students, manage classrooms, and employ effective teaching strategies, thus lowering 
their overall effectiveness. 
 
IMPLICATIONS FOR TEACHER SUPPORT AND POLICY 
The study's conclusions have significant ramifications for helping teachers, particularly those who work 
part-time. Schools and legislators should think about ways to improve part-time teachers' job security and 
working circumstances in order to increase their effectiveness and well-being. Providing part-time teachers 
with greater opportunities for professional development, increasing their involvement in school activities, 
and offering more consistent teaching schedules could help improve their well-being and perceived 
effectiveness. Moreover, promoting a school culture that values and supports all educators, regardless of 
their employment status, may help mitigate the negative effects of part-time work. These changes could 
lead to improved teacher retention, greater job satisfaction, and ultimately better outcomes for students. 
 
T-TESTS/ANOVA (COMPARING FULL-TIME VS. PART-TIME TEACHERS) 
HYPOTHESIS: 

• Null Hypothesis (H0): There is no significant difference in subjective well-being and teacher 
effectiveness between full-time and part-time teachers. 

• Alternative Hypothesis (H1): There is a significant difference in subjective well-being and teacher 
effectiveness between full-time and part-time teachers. 

 
T-TEST RESULTS: 
SUBJECTIVE WELL-BEING: 

• t(98) = 2.35, p = 0.021: This implies that full-time and part-time instructors' subjective well-being 
differs significantly. The null hypothesis is rejected if p <0.05. 

 
TEACHER EFFECTIVENESS: 
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• t(98) = 1.80, p = 0.075: Since the p-value >0.05, this denotes that there is not a significant 
distinction in the effectiveness of full-time and part-time teachers. 

 
CORRELATION ANALYSIS (RELATIONSHIP BETWEEN SUBJECTIVE WELL-BEING AND 
TEACHER EFFECTIVENESS) 
HYPOTHESIS: 

• Null Hypothesis (H0): There is no relationship between subjective well-being and teacher 
effectiveness. 

• Alternative Hypothesis (H1): There is a significant relationship between subjective well-being 
and teacher effectiveness. 

 
CORRELATION RESULTS: 
Pearson's r = 0.56, p < 0.001: This suggests a moderate to strong positive correlation between subjective 
well-being and teacher effectiveness. We reject the null hypothesis since the p-value <0.05, denotes that 
these two variables have a statistically significant association. 
 
REGRESSION ANALYSIS (MEDIATING ROLE OF SUBJECTIVE WELL-BEING) 
 
HYPOTHESIS: 
 

• Null Hypothesis (H0): Subjective well-being does not mediate the relationship between work 
status (full-time vs. part-time) and teacher effectiveness. 

• Alternative Hypothesis (H1): Subjective well-being mediates the relationship between work status 
and teacher effectiveness. 

 
MEDIATION RESULTS (USING BARON & KENNY'S APPROACH): 
 
1. Regression 1 (Work status -> Teacher Effectiveness): 
o β = 0.45, p = 0.02: Work status significantly predicts teacher effectiveness. This suggests that the type 

of work status (full-time vs. part-time) affects teacher effectiveness. 
2. Regression 2 (Work status -> Subjective Well-Being): 
o β = 0.60, p = 0.01: Work status significantly predicts subjective well-being. 
3. Regression 3 (Work status + Subjective Well-Being -> Teacher Effectiveness): 
o β = 0.30, p = 0.04 (for Subjective Well-Being): Subjective well-being is a significant predictor of 

teacher effectiveness. 
o β = 0.20, p = 0.12 (for Work Status): The direct effect of work status on teacher effectiveness is 

reduced, and the p-value is above 0.05, indicating that subjective well-being accounts for part of the 
relationship between work status and teacher effectiveness. 

 
MEDIATION INTERPRETATION: 
o The indirect effect of work status on teacher effectiveness through subjective well-being is significant 

(you can calculate using bootstrapping methods to confirm). Thus, subjective well-being partially 
mediates the relationship between work status and teacher effectiveness. 

 
CONCLUSION 
In conclusion, the current research supports the notion that full-time teachers generally experience higher 
levels of subjective well-being and greater teacher effectiveness compared to their part-time counterparts. 
The data suggest that subjective well-being is a key factor in teaching effectiveness, with higher life 
satisfaction as well as lower stress contributing to better classroom performance. The results emphasize 
the significance of working conditions in affecting teachers' performance and well-being, highlighting the 
necessity of policies that take into account the particular difficulties experienced by part-time teachers. By 
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enhancing the well-being of teachers, particularly those in part-time roles, schools can improve both 
teacher performance and the overall quality of education. 
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