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Abstract:

Implementing English as a medium of instruction in Indonesian schools has required teachers to employ specific strategies. While using
English to teach, teachers also experience challenges. To mitigate the challenges during the implementation of English in the learning
process, teachers experience various moments when applying the policy from their workplaces. This study aims to discover teachers’
perspectives when facing and dealing with challenges at school. Employing a narrative inquiry approach, this research involves three
English teachers from three different teaching levels: an elementary school teacher, a junior high school teacher, and a senior high school
teacher. The result of the interview showed that challenges to implement English as a medium of instruction come from teachers and
students. Every teaching level of each teacher influences provides unique challenges and ways to mitigate them since teachers must deal
with students with different learning preparation. However, most of teachers need to have English proficiency to support the delivery of
lesson in the teaching process. Students must also have English background knowledge for understanding the material in English version.
Students need to comprehend the various terms of English words in different lessons such as Math and Science. To tackle such challenges,
professional development is an essential program for teachers. By getting professional development, teachers can increase their proficiency
in English for facilitating the lesson. Students need to experience peer support to gain a better understanding of English communication.
Acquiring English through daily communication with their friends at school can ease the process to learn the second language.
KEYWORDS:English as a medium of instruction (EMI), Indonesian schools, teachers, students, challenges

1) INTRODUCTION:

The rise of English as a global language has influenced the educational system in many countries. The government has
begun implementing English as the delivery language and requires teachers to use English in their classrooms. This also
happens in most Asian countries [1]. Schools from pre-primary to primary, secondary, and high schools use English to
deliver the lessons. The number of uses of English increases daily since the government sees the benefit of
internationalizing their educational institutions and equipping students with English skills.

The shift in educational settings to start using English is called English as a medium of instruction (EMI). EMI allows
schools to teach students in English and gives everyone the opportunity to speak in English [2]. This environment creates
a habit for teachers and students to communicate fluently without being bothered by the grammatical structure or
translation methods [3]. It supports the language acquisition process for students and teachers inside the school.

With the positive impacts of EMI, some experts claim that EMI also represents a bold gamble on the path to educational
progress, promising global access and academic rigor but harboring potential pitfalls of linguistic disparity and cultural
dilution [4]. There are two sides of EMI that education will face while implementing it. When using English, both students
and teachers need to have proper proficiency, and they need to learn the cultural identity of the target language [5]. To
understand the true impact of EMI, there is a need to dive beyond policy pronouncements and statistical summaries,
venturing into the lived experiences of those navigating this linguistic crossroads: the teachers [6].

The research shows that some schools in Asian countries have implemented EMI [7]. Indonesia, as one of the countries
in Asia, also faces this phenomenon. Indonesia is on this trajectory because Indonesia wants to increase its students’
competence in English, but Indonesia also needs to preserve its culture [8]. Besides, many parents have chosen to enroll
their kids to study in private primary schools with EMI settings since private schools have offered better opportunities for
their children in the future [9].

Teachers who teach in EMI schools face some challenges and anxiety because they must be fluent in English [10]. They
also need to be able to use media to teach so that students can better understand the authentic material [11]. This situation
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forces teachers to upgrade their skills from time to time. They also need to adapt to students who come from different
linguistic backgrounds [12].

Schools' policies to monitor the development of teachers in the EMI setting are also influential [13]. Some schools oblige
their teachers to upgrade their English skills while teaching the students at the same time. This school-level policy creates
certain pressure on the teachers as professional people [14]. To support the teachers, schools also provide professional
development for teachers so that they can increase their proficiency easily [15].

Research conducted worldwide, spanning from Thailand to Malaysia and other countries, presents a multifaceted
depiction of the influence of EMI [16]. While proponents tout its potential for enhanced internationalization and access
to global knowledge, critics raise concerns about linguistic inequalities, cultural erosion, and teacher challenges [17]. This
research adds to the conversation by focusing on the Indonesian context, offering valuable insights into the unique
linguistic landscape and educational system shaping EMI's trajectory. Various studies have explored the experiences and
concerns of teachers in the adoption of English as a Medium of Instruction (EMI), acknowledging their crucial role.
Research in China and Nepal highlights teacher anxieties regarding language proficiency, pedagogical adaptations, and
student comprehension [18], [19]. This study complements these works by offering rich personal narratives, capturing the
emotional tapestry woven into teachers' professional journeys as they navigate EMI's uncertainties.

Although there is previous research on several areas of EMI implementation, there is a lack of special focus on the
Indonesian environment. This study, therefore, fills a crucial gap by highlighting the specific challenges and opportunities
presented by Indonesia's unique linguistic and cultural landscape. The work contributes to the existing body of knowledge
by offering a unique and insightful perspective on EMI implementation through the lens of Indonesian teachers'
experiences. Through an in-depth exploration of their stories, the research sheds light on the difficulties and successes of
this educational transformation and poses important inquiries regarding language, identity, and the prospects of education
in Indonesia. The research paves the way for further investigations that consider the nuanced realities of diverse classrooms
and communities, ultimately encouraging a more holistic and humane approach to understanding and shaping the
trajectory of EMI in Indonesia.

To fill the gap in the research, there are two research questions to be addressed.

a. What obstacles do teachers face when implementing EMI in Indonesian schools?

b. How do teachers face the obstacles in implementing EMI in Indonesian schools?

2) METHODS AND METHODOLOGY:

This study used the narrative inquiry as the research design. This research, by adopting a narrative inquiry approach, stood
out for its nuanced portrayal of human experiences. As argued by [20], narrative research offers a window into individuals'
subjective understandings and lived realities, allowing for a deeper appreciation of the complexities and contradictions
inherent in educational transformations like EMI.

The researcher chose the subject research purposefully by involving three teachers from different teaching levels. They are
one teacher from elementary school, one teacher from junior high school, and one teacher from senior high school. All
of the teachers are graduates of English education. They are active in all English skills, including listening, speaking,
reading, and writing. They all work in private schools in Yogyakarta province and Central Java province of Indonesia. The
researcher chose English teachers from private institutions because English as a medium of instruction is currently used
in private schools.At the beginning of the research, the researcher surveyed by contacting the teacher from senior high
school. After doing the survey, the researcher came to the school to do a face-to- face interview and recorded the interview
process. The researcher continued the interview by observing some educational documents, such as lesson plans and the
textbooks used by the senior high school teacher. Due to the distance, the researcher interviewed the other two elementary
and junior high teachers through Zoom meetings. Each interview lasted for about one hour up to two hours.

The interview questions were adapted from previous articles. All questions were given to interviewees to learn about their
experience while implementing English as a medium of instruction in their institutions. There were some aspects that the
researcher involved in the list of questions. They are related to the familiarity of teachers with EMI, the potential
advantages of using EMI, potential difficulties of using EMI, pedagogical approaches and adaptations of teachers to
facilitate learning in EMI settings, materials and tools for effective EMI implementation, teacher training for preparing
EMI implementation, recommendation from experienced teachers to enhance EMI practices, teacher’s overall evaluation
of EMI, and teacher’s aspiration for the development of EMI in Indonesian education, and parent’s involvement in EMI
implementation.
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The interviews were examined inductively using the thematic analysis method outlined by [21]. This analysis comprises six
sequential processes, which entail thoroughly perusing and reviewing the transcripts to acquire a comprehensive
understanding of the material. Following that, the information was classified into some groups. The items were labeled
and methodically contrasted with the recognized classifications. The concepts were evaluated and organized according to
the study questions. Finally, concrete examples were identified to substantiate the topic. Subsequently, the teachers
participating in the study were requested to evaluate the themes to determine the findings' reliability.

3] RESULTS

Narrative inquiry research through the interview process revealed some information about implementing EMI in
Indonesian schools. In this session, the researcher deliberated the interview results and discussed them based on the
questions.

Teachers’ Experience in Implementing EMI

Every teacher that was interviewed has different experience in implementing EMI in the schools. Their statement is written
in the following script.

T1: “This provided English speaking environment for students. Students and all teachers use English for daily communication. Some
lessons such as Math, Science, Art, Computer, Catholicism, and PE are delivered in English.”

T2: “In our schools, English has become the language to communicate on a daily basis. Since this school is a national school, all lessons
are delivered in English and Bahasa. For example, students will learn Math and Matematika.”

T3: “The teachers in this school use English to deliver the lesson. I am teaching other subject teachers to speak in English and give them
examples of classroom instruction.”

All teachers explained that they used English for daily communication and utilized English as the language to deliver other
lessons at schools. They implemented EMI by integrating English into their classroom instruction so that students are
exposed to an English-speaking environment.

Perceived Benefits of Using EMI

When given this type of question, all teachers explained that using EMI in the classroom could facilitate students' daily
communication in English. The details are written in the following script.

T1: “I prefer explaining to my students by giving examples, like “Instead of saying I do my homework last night, you could say I did my
homework last night.”

T2: “My students used the words or phrases that could be found in daily communication, but the words were not listed in their textbooks
like thingy. They usually say this word when telling unknown objects.”

T3: “Students become fluent and confident when talking in English.”

They found that students began understanding the use of language chunks that do not exist in the textbook but are
actively used in spoken communication. Through this type of communication, there was a process of learning grammatical
structure unintentionally while talking in the classroom. When students made mistakes while talking with others, the
teacher chose to remind students directly without explaining the grammatical structure. For instance, the students used
the auxiliary verb “do” to tell activities in the past. The teacher corrected that students need to use “did” instead. The
students were exposed to a more native environment at school. For example, the students used “thingy” when explaining
something they did not understand or remember.

Perceived Challenges of Using EMI

Based on the interview results, the teachers found that the challenges come from the students and teachers in the schools.
T1: “Until today, I still believe there is no fixed method to teach English to students. I always observe my students’ behavior in the
learning process. Once they yawn, it is time for me to change my teaching method.”

T2: “Junior high school students get bored easily. I need to adjust my way of teaching.”

The students experienced boredom during the lesson, so the teachers needed to stay alert. Once the teachers found
students yawning, it was time for teachers to find interesting teaching methods and material to attract students’ attention.
Students’ background knowledge of English is also essential to run the program of EMI in the school.

T1: “Some of my students did not graduate from English-speaking schools or kindergarten. Some of them mowved from state schools
or Indonesian-based schools. They need to adapt from one semester to a whole year to understand English communication. Once I found
a new student who did not get used to speaking English, I would help translate the classroom instruction. I would also ask my other
students to make friends with this new student so that someone could accompany him/her.”
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To help new students adapt to the EMI setting, students can gather support from their classmates and classroom teachers’
supervision.

Another challenge was from the teachers.

T3: “Most teachers in this school graduated from non- English majors. They have difficulty speaking in English all the time.”

In English-speaking schools, some teachers, such as subject teachers, come from non-English majors. Those teachers had
different levels of English proficiency to support the lesson. The low level of English proficiency caused teachers to use
improper terms while teaching in English.

Impact of EMI on Students' English Language Proficiency

The teachers explained that students’ English language proficiency aligned with their scores in other subjects.

T1: “Kids who could do good in English usually gain good scores in English-based subjects. However, they could not good scores in
Indonesian-based subjects.”

T2: “Based on my observation, pupils who are strong in English have a better chance to get good scores in either English or Indonesian-
based subjects, such as Math or Matematika.”

Students who were good at Science with English language delivery also got good scores in science delivered in Bahasa
Indonesia. In contrast, students with low English proficiency scores could not get good scores in other subjects. There
was a correlation between students’ English proficiency and their academic performances.

The researcher found an interesting fact in the elementary school.

T1: “We give a score deduction for about 0.25 up to 0.5 if the students make wrong answers grammatically. I will put a circle on
the wrong part and let them check the

mistake themselves.”

The teacher used the scoring concept by involving the grammatical element. For example, the teacher deducted a score
for students’ mistakes in written or spoken works. This was to remind students that their academic performance in an EMI
setting is essential since they will use their skills to communicate effectively outside the school.

Strategies to Support Students' Learning in EMI Classes

Every teacher from different teaching levels has different strategies to help their students to master English.

T1: “Currently, the internet helps me provide interactive teaching. I can access YouTube to watch videos. I also use content from online
magagines.”

T2: “Now, I am in charge of reading and writing classes. Usually, I divide the reading process into three; prereading, whilereading,
and postreading.”

T3: “Games are always interesting to attract my students so that they can participate in the lesson actively
The elementary school teacher explained that using interactive media in the online world could increase students’ interest
in the EMI setting. For example, the teacher used YouTube and online magazines to give authentic materials to students.
In junior high school, the teacher mentioned drilling to habituate students with sufficient vocabulary. Besides, the junior
high school teacher divided the process of reading activities into three: pre-reading, while-reading, and post-reading. This
step could help students to easily understand reading in a more thorough condition. The teacher of a senior high school
used the concept of games and rewards to motivate students to speak English. The students showed a positive perception
of the involvement of the game in the learning process.

Useful Resources for Teaching English through EMI

All teachers use textbooks and online sources to support their teaching practice. However, they employ different ways of
using them.

»

T1: “The textbooks for English-based lessons in this school are written based on the Cambridge curriculum. They were sent from
Singapore.”

T2: “I usually use interesting content from YouTube. The content involves an infographic detail.”

The teacher from elementary school used the textbook and some authentic materials from the internet. The textbooks
used by elementary and junior high school students were exported from some countries that use English as their second
and main language. The teacher believed that the content on YouTube was varied and that the teacher could choose any
preferred materials to introduce to students. The teachers from junior high school and senior high school also supported
the idea by mentioning the textbook and some channels on YouTube because the content of YouTube was given as an
infographic show.

Interestingly, the teacher from Junior High school frequently used the whiteboard with colorful markers to help students
understand materials effectively.
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T2: “Sometimes, my students asked me to give out the presentation file after the lesson. However, I did not give it to them. They will
just save it in the folder but they did not read it at all.”

The teacher argued that giving presentation files to students was not good enough because students tended to collect the
files without being willing to review the materials for the next lesson and their assessment.

Professional Development Opportunities to Prepare for EMI Teaching

There are some programs to support teachers in implementing EMI in their schools.

T1: “The publisher of the textbooks usually gives training for teachers in this school about new teaching methods, especially with the
content of their textbooks. Sometimes, the school principal and the vice principal work together to give in-house training for teachers
about classroom language instruction since some of the teachers are not English graduates.”

The elementary school teacher explained that there were some programs for teachers to prepare for using EMI. The first
program was training outside the school, and a textbook publisher conducted it. The speakers who gave training were
from Singapore and Filipina. The focus of the training was to give teachers the best practice on how to teach English and
Science. The second program was in-house training for all teachers in the elementary school. This program was to share
information on how to teach in an EMI setting from senior vice principals. In the end, the elementary school teacher
explained the classification of teachers based on their proficiency.

T1: “Currently, the teachers will be grouped based on their English proficiency. There are four groups; A, B, C, and D. They will join
a training program specifically based on their group. Once they can upgrade their skill, they will move to a higher group.”

To support the EMI program for all teachers in the elementary school, the teacher said there were placement tests to
group teachers based on their English proficiency. This was essential because some teachers in elementary school did not
graduate with an English education major but with a basic education major. In the beginning, new teachers had to sit in
the classroom and be grouped into groups A, B, C, and D. After the placement test, each teacher would follow a program
to upgrade their English proficiency. Once their English proficiency was improved, these teachers would move to a higher
level.

The professional development program in elementary school was quite different from junior high school.

T2: “As an English teacher, I joined a learning community called MGMP. This is to inform me of the current teaching method.”

The program was conducted to familiarize teachers with English conversation. Besides, the junior high school teacher also
joined the English teacher community at the local level. In this community, the junior high school teacher met many
English teachers from non-English speaking schools or public schools. On certain occasions, the program of this
community conducted a basecamp by coming to other schools to gain examples of how to apply EMI in other private
schools.

The last teacher from the Senior high school explained that there was training for all teachers in the Senior high school.
T3: “I was instructed by the school principal to teach basic classroom instruction to other teachers, but you know they just use it to
open and end the class.”

This teacher was in charge of becoming the trainer since none of the teachers were graduates of English education. This
training focused on familiarizing non-English teachers with classroom instruction in English, such as “open the book” and
“move on to the next page”. When the interview was conducted, the researcher found that non-English teachers used
English expressions to open and close the lesson. However, the teacher kept using the Bahasa Indonesia for the rest of the
lessons.

Suggestions for Improving the Implementation of EMI in Indonesian Schools

All of the teachers explained that there was a strong necessity to enhance the teachers’ English proficiency.

T1: “Teachers who teach in EMI schools must have a good level of English proficiency. They cannot explain the content if they do not
know the terms.”

T2: “They need to know how to speak in English properly because they will give good examples for students.”

T3: “By being fluent in English, they will be more confident to talk in front of their students.”

This proficiency was pivotal in conducting EMI in classroom and school settings. A teacher with a low level of proficiency
could get stuck while explaining the material. Therefore, the teacher must have a good basic in English. In school settings,
the teacher had to be accustomed to speaking in an English environment. The teachers had to get more exposure on how
to speak English properly because teaching in English is about translating the words and bringing the context.

Overall Assessment of the Use of EMI in Indonesian Schools

They believe that all schools have different conditions to implement EMI.
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T1: “Every school has different human resources to support EMI implementation. Some of them have fluent teachers. Some of them
don’t.”

T2: “Private schools have different curriculums and parameters. We could not judge whether the school is already correct or not.”

T3: “If we want to build more schools with EMI settings, we must use a single school as the model. Other schools can take the model

school as an example.”

The teachers knew that some schools in Indonesia did not use EMI. Only some schools had enough human resources to
conduct EMI. However, each school's situation was different. Each had a different curriculum and purpose when
implementing EMI. Therefore, there was no parameter to assess whether it was the best school. The teacher explained
that there was a need to build a pilot school to implement EMI. Other schools could use the pilot school as an example.
Expectations for the Future of EMI in Indonesian Schools

All teachers expected that there would be more schools in Indonesia that could implement EMI.

T1: “I hope there will be more schools with EMI settings in Indonesia. You know many job opportunities require applicants to be
fluent in English. It shows English has become one of the essential requirements in this global world.”

T2: “EMI schools can help students to be more communicative in written and spoken ways. Some kids can answer questions on the
test paper. However, they couldn’t explain it orally.”

T3: “Nowadays, the teacher can access a lot of content to support their teaching in English like PMM. It is very useful.”

They believed that mastering English was an important necessity for each student in the current era. It could be seen from
the job vacancy that required applicants to be fluent in English, either in written or spoken communication. The teacher
realized that some students were able to answer questions on the text, but they were unable to explain it orally. This
phenomenon showed that there was a need to help students so that they could speak English well. The teacher expected
that there would be more exposure to English, so they encouraged their students to speak in English. The government
already launched a platform named PMM (Platform Merdeka Mengajar). This platform gave easiness for all English
teachers to access English materials.

Parental Involvement in Supporting Young Learners' Success in EMI Classes

Parents were active participants in supporting their students in acquiring English.

T1: “As a teacher, I always communicate with parents regarding their child’s progress in learning. I ask them to provide their
children with story books so that there will be more English content at home.”

T2: “Our school usually sends letters to parents to inform simple information in English, but essential letters in Bahasa to avoid

misunderstanding.”

The teachers believed that education was not their full responsibility. Parents could help students at home by providing
English books and letting their kids watch English programs. Although some parents could not speak English, the schools
sent important letters in Bahasa Indonesia. Essential letters, such as consent letters to get vaccinated, would be sent in the
local language so parents could understand them easily.

4] DISCUSSION

An initial objective of the project was to identify the obstacles faced by teachers when implementing EMI in Indonesian
schools. This study found that two factors influenced the implementation of EMI: students and teachers. The detailed
explanation is stated below.

1. Teachers

The results of this study showed that the implementation of EMI was actualized through daily communication at school
and the use of English in other subjects. There is a requirement for all teachers to be able to communicate in English and
have proper English proficiency. This proficiency level can help them teach students with proper classroom instructions
and give students better examples of how to use English effectively for communicative purposes [10].

However, some other teachers are not English graduates. They need to adjust themselves in using English as classroom
instruction [22]. This English proficiency influences other teachers in the school who implement EMI. The impact is
addressed by requiring non-English teachers to upgrade their English proficiency. Demanding non-English teachers to have
better English proficiency is the policy that school principals usually apply in their schools so that all teachers can
successfully support the implementation of EMI [23].

Teacher professional development is the program that teachers in schools with EMI settings need to follow. They must
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understand that teachers are lifelong learners who need to upgrade their teaching skills with the current progress in English
language teaching [7]. The professional development program can be conducted by inviting experts from educational
institutions, such as lecturers or educators from textbook publishers.

The current investigation found that professional development was conducted continuously. The school principals and
vice-principals arranged continuous professional development every semester to give training for all teachers. The previous
study done by [24] confirms that continuous professional development benefits teachers in familiarizing themselves with
current issues and practices in English language teaching. However, joining the continuous professional development is
also challenging for some teachers who must deal with administrative stuff. Teachers must leave their students and
abandon their families because they must join obligatory continuous professional development.

2. Students

Another finding is that students’ background knowledge about English. Some students who did not graduate from
English-speaking kindergarten faced difficulty understanding the classroom instruction and English-based lessons. They
struggled to achieve minimum passing grades since they could not understand the teacher’s explanation and instruction
on the worksheet or question paper.[25] also reported this finding. Someone explained that English background
knowledge is essential in the classroom. It helps students comprehend what their teachers say and instruct. Besides,
students' background knowledge can help them associate information with content knowledge. Students who study in
English-speaking schools learn English-based lessons. Their background knowledge will enable them to relate the
information to the lessons that they get in school.

Teachers usually do translanguaging during class time to solve the issue of limited background knowledge of English.
Translanguaging helps students easily understand their teacher's meaning [26]. Besides, translanguaging facilitates the
process of translating the context of the target language into the first language better.

Another interesting finding showed that there was peer support for new students who just moved from other schools
and experienced difficulty speaking in English. Teachers asked students who were good in English to assist the new
students. Pairing students to gain peer support is a form of creating a friendly environment for students at school [27].
Students who are still struggling in English will not feel alone and not abandoned. Students who get support from their
friends will not feel disregarded because someone stands behind them. This atmosphere of the school creates a conducive
learning process.Another finding that stands out from the results reported earlier was about parental involvement.
Parents and teachers must communicate effectively to support children’s achievement at school [28]. Teachers
communicate with parents with certain strategies. They differ in the content of letters with the target language and the
national language that parents speak. It is important to note that some parents do not speak English, and some letters
indicate specific information related to the safety of kids, such as gaining consent for conducting vaccination at schools.
To help parents, schools make an effort to differ their language while communicating with parents to maintain the
delivery of messages.

5] CONCLUSION

This study set out to find obstacles experienced by teachers who are teaching in Indonesian schools with EMI settings
and how those teachers deal with the obstacles. The finding has shown that running schools with EMI settings requires
teachers with good proficiency levels. The school principals need to arrange continuous professional development with
balanced proportions so that teachers can adjust their working time and private time. The second major finding was that
students’ background knowledge in English. Background knowledge is pivotal to help students understand the content
knowledge and classroom instruction. Translanguaging and pairing students with enough background knowledge are
two possible solutions offered for the school with EMI settings. Taken together, these results suggest that human
resources are key components to running schools with EMI settings in Indonesia. The insights gained from this study
may be of assistance to English teachers, school principals, or any policymakers in the educational field about EMI
implementation for various purposes, such as private courses, boarding schools, or public schools.

The major limitation of this study is that the research only involved English teachers from private schools in Indonesia.
Besides, the researcher had no chance to observe the teaching process to gain a wider understanding of EMI
implementation in the field. In spite of its limitations, the study certainly adds to our understanding of the vivid
description of what teachers experience while conducting lessons in English. Further work needs to be done to establish
whether non-English teachers also EMI experience challenges and how they cope with such challenges. This would be a
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fruitful area for further work.

6] Acknowledgement

I would like to thank LPDP (Lembaga Pengelola Dana Pendidikan) for financial support through the 3rd Asia Pasific
Conference on Educational Research, Social Science and Humanities (APCERSSH-2024). Besides, I would express my
gratitude to all of mentors for abundant knowledge and mentoring the manuscript.

7] REFERENCES:

[1] Gilanyi, L., Gao, X. (Andy), & Wang, S. "EMI and CLIL in Asian schools: A scoping review of empirical research between 2015 and 2022,"

Heliyon. 2023; vol. 9, no. 6, https://doi.org/10.1016/j.heliyon.2023.e16365

[2] Farrell, T. S. C. "Professional development through reflective practice for English-medium instruction (EMI) teachers," International Journal of

Bilingual Education and Bilingualism. 2020; vol. 23, no. 3, pp. 277-286, https://doi.org/10.1080/13670050.2019.1612840

[3] Sibomana, E. "Transitioning from a local language to English as a medium of instruction: Rwandan teachers’ and classroom-based perspectives,"

International Journal of Bilingual Education and Bilingualism. 2022; vol. 25, no. 4,

pp.1259-1274, https://doi.org/10.1080/13670050.2020.1749554

[4] Floris, F. D. "Learning subject matter through English as the medium of instruction: students’ and teachers’ perspectives," Asian Englishes. 2014;

vol. 16, no. 1, pp. 47-59, https://doi.org/10.1080/13488678.2014.884879

[5] Dang, T. K. A., Nguyen, H. T. M., & Le, T. T. T. "The impacts of globalization on EFL teacher education through English as a medium of

instruction: An example from Vietnam," Current Issues in Language Planning. 2023; vol. 14, no.l, pp. 52-172,

https://doi.org/10.1080/14664208.2013.780321

[6] Evans, S., & Morrison, B. "English-medium instruction in Hong Kong: illuminating a grey area in school policies and classroom practices," Current

Issues in Language Planning. 2017; vol. 18, no. 3, pp. 303-322, https://doi.org/10.1080/14664208.2016.1270106

[7] Rose, H., Sahan, K., & Zhou, S. "Global English Medium Instruction: Perspectives at the crossroads of Global Englishes and EMI" Asian

Englishes. 2022; vol. 24, no. 2, pp. 160-172, https://doi.org/10.1080,/13488678.2022.2056794

[8] Gu, M. M., Li, Z. ]., & Jiang, L. "Navigating the instructional settings of EMI: a spatial perspective on university teachers’ experiences," Journal of

Multilingual and Multicultural Development. 2021; pp. 1-15, https://doi.org/10.1080,/01434632.2021.1914064

[9]. Al-Qahtani, Z., & Al Zumor, A. W. Saudi parents’ attitudes towards using English as a medium of instruction in private primary schools.

International Journal of Applied Linguistics and English Literature. 2016; 5(1), 18-32.

[10] Jiang, L., Zhang, L. J., & May, S. "Implementing English-medium instruction (EMI) in China: teachers’ practices and perceptions, and students’

learning motivation and needs." International Journal of Bilingual Education and Bilingualism. 2019; vol. 22, no. 2, pp. 107-119,

https://doi.org/10.1080/13670050.2016.1231166

[11] Kennetz, K., Litz, D., Riddlebarger, J., Tennant, L., Dickson, M., & Stringer, P. "Placing elementary-school teachers at the vanguard of

modernisation: language use and emergent identity among English-medium teachers in the UAE," English in Education. 2020; vol. 54, no. 1, pp.

74-92, https://doi.org/10.1080/04250494.2019.1688656

[12] Macaro, E. "Exploring the role of language in English medium instruction," International Journal of Bilingual Education and Bilingualism. 2020;

vol. 23, no. 3, pp. 263-276, https://doi.org/10.1080/13670050.2019.1620678

[13] Mohamed, N. "The challenge of medium of instruction: A view from Maldivian schools," Current Issues in Language Planning. 2013;

vol. 14, no. 1, pp. 185-203, https://doi.org/10.1080/14664208.2013.789557

[14] Gandara, Y. L., & Rendén-Romero, S. I. "Critical approaches to English language teacher education: A narrative inquiry into trainee teachers’

experiences as speakers of English," Heliyon. 2023; vol. 9, no. 12, https://doi.org/10.1016/j.heliyon.2023.e22882

[15] Puspitasari, T., & Ishak, C. N. "Indonesian Students’ Perceptions of English Medium Instruction," LLT Journal: Journal on Language and

Language Teaching. 2023; vol. 26, no. 1, pp. 324-334, https://doi.org/10.24071/11t.v26i1.5762

[16] Setoningsih, D. A. "Secondary Education Students’ and Teachers’ Perspectives on EML.," English Learning Innovation. 2022; vol. 3, no. 1, pp.

17-26, https://doi.org/10.22219/englie.v3i1.19793

[17] Pérez Canado, M. L. "Addressing the research gap in teacher training for EMI: An evidence-based teacher education proposal in monolingual

contexts," Journal of English for Academic Purposes. 2020; vol. 48, https://doi.org/10.1016/j.jeap.2020.100927

[18] Drlja¢a Margi¢, B., & Vodopija-Krstanovi¢, 1. "Language development for English-medium instruction: Teachers’ perceptions, reflections and

learning," Journal of English for Academic Purposes. 2018; vol. 35, pp. 31-41, https://doi.org/10.1016/j.jeap.2018.06.00

[19] An, J., Macaro, E., & Childs, A. "Classroom interaction in EMI high schools: Do teachers who are native speakers of English make a difference?,"

System. 2021; vol. 98, https://doi.org/10.1016/j.system.2021.102482

[20] Connelly, F. M., & Clandinin, D. J. Narrative and education. Teachers and teaching. 1995; 1(1), 73-85..

[21] Braun, V., & Clarke, V. Using thematic analysis in psychology. Qualitative Research in Psychology. 2006; 3:2, 77-101.

http://dx.doi.org/10.1191/1478088706qp0630

[22] Rifiyanti, H., & Dewi, D. U. "English as a Medium of Instruction (EMI) in Learning Practice: Perspectives and Strategies of Educators,"

Tammadun Life. 2023; vol. 22, no. 2, pp. 183-193, https://doi.org/ 10.33096/tamaddun.v22i2.551

[23] Thi Hong Nhung, P. General English Proficiency or English for Teaching? The Preferences of In-service Teachers. RELC Journal. 2018; 49(3),

339- 352. https://doi.org/10.1177/0033688217691446

[24] Zein, S. Factors affecting the professional development of elementary English teachers. Professional Development in Education. 2016; 42(3),

423- 440. https://doi.org/10.1080,/19415257.2015.1005243

[25] Vaughn, S., Martinez, L. R., Wanzek, J., Roberts, G., Swanson, E., & Fall, A. Supplemental Material for Improving Content Knowledge and

Comprehension for English Language Learners: Findings From a Randomized Control Trial. Journal of Educational Psychology. 2017;
109(1), 22-34. https://doi.org/10.1037/edu0000069.supp

377


https://www.theaspd.com/ijes.php
https://doi.org/10.1016/j.heliyon.2023.e16365
https://doi.org/10.1080/13670050.2019.1612840
https://doi.org/10.1080/13670050.2020.1749554
https://doi.org/10.1080/13488678.2014.884879
https://doi.org/10.1080/14664208.2013.780321
https://doi.org/10.1080/14664208.2016.1270106
https://doi.org/10.1080/13488678.2022.2056794
https://doi.org/10.1080/01434632.2021.1914064
https://doi.org/10.1080/13670050.2016.1231166
https://doi.org/10.1080/04250494.2019.1688656
https://doi.org/10.1080/13670050.2019.1620678
https://doi.org/10.1080/14664208.2013.789557
https://doi.org/10.1016/j.heliyon.2023.e22882
https://doi.org/10.24071/llt.v26i1.5762
https://doi.org/10.22219/englie.v3i1.19793
https://doi.org/10.1016/j.jeap.2020.100927
https://doi.org/10.1016/j.jeap.2018.06.00
https://doi.org/10.1016/j.system.2021.102482
http://dx.doi.org/10.1191/1478088706qp063o
https://doi.org/10.1177/0033688217691446
https://doi.org/10.1080/19415257.2015.1005243
https://doi.org/10.1037/edu0000069.supp

