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Abstract: Motor and art activities are still rarely integrated in ECE activities, even though strengthening 
the integration of the two can enrich children's learning experiences. This study aims to examine the 
implementation of the “Senin Bugar” program as an integration of gross, fine motor activities and artistic 
expression in early childhood education at Aluna Montessori School. This program is implemented every 
Monday with a series of activities such as warm-up, gymnastics, gross motor, fine motor, to various 
expressive games and closed with a cool down. In this paper, the term “artistic expression” refers to 
performing arts activities, especially music and movement-based expressions such as singing, dancing, and 
rhythmic movement. The research was conducted for four months from September to December 2024, 
involving seven classes, 14 teachers, and a total of 105 children. The research method used a qualitative 
approach with a case study type. Data collection techniques included participatory observation, semi-
structured interviews, and documentation. The results showed that “Senin Bugar” activities significantly 
contributed to the development of children's motor coordination and artistic expression, particularly 
through music and movement activities such as rhythmic gymnastics and expressive dance. The findings 
indicate that the integration of physical and artistic activities in weekly routines can be an effective 
approach in early childhood education. 
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INTRODUCTION 
Early Childhood Education (ECE) is a fundamental stage in the process of building children's character, 
intelligence and skills as a whole. Early childhood is often referred to as the golden age [1], the golden age 
of child development characterized by the ability to absorb information and experience optimally [2]. In 
this phase, every stimulus given will greatly affect the cognitive, social, emotional, and physical 
development of children in the future [3]. Therefore, the educational approach in early childhood needs 
to be designed holistically, fun, and in accordance with the needs of children's growth and development. 
In practice, activities that involve motor skills [4] both gross motor and fine motor [5] as well as art 
expression [6] learning has an important role and should be integrated into the learning process. This 
integration not only supports physical development and creativity, but also strengthens the contextual 
and meaningful learning process for children. In line with this spirit, the Government of Indonesia 
through the Regulation of the Minister of Primary and Secondary Education of the Republic of Indonesia 
Number 10 of 2025 concerning ECE Graduate Competency Standards [7], stipulates that early childhood 
education should cover six main aspects of development, namely religious values and noble character, 
Pancasila values, physical motor, cognitive, language, and social-emotional [8]. Learning activities that 
combine physical activity and art are considered capable of stimulating all dimensions of development in 
an integrated manner. For example, gross motor activities can support body coordination and 
concentration [9], while artistic expressions such as music, rhythmic movements, and simple dance can 
foster creativity [10], communication, and control of children's emotions [11]. However, motor and art 
development are often separate activities.The integration of motor activities and artistic expression into 
structured and sustainable activities needs to be increased across various ECE units. In the field, there 
are still many institutions that tend to separate motor and art activities in the learning schedule, making 
them as stand-alone activities without any special continuity or connection. This phenomenon shows the 
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tendency of a fragmentary curriculum approach, which does not consider the principles of holistic 
learning in accordance with the characteristics of early childhood. [12]–[15]. In addition, scientific studies 
that discuss in depth the practice of implementing integrative programs that are consistent and based on 
national standards are also very limited. This condition emphasizes the importance of conducting 
research to explore how integrative activities between motor and art are implemented. [4] can be designed 
and implemented effectively, relevantly, and contextually [16]–[19] in the ECE environment to support 
optimal child development.In an effort to improve the effectiveness of learning in Early Childhood 
Education units, various innovations have begun to be developed by forward-looking educational 
institutions, considering that the institution is a forum for education. [10] . Some of them have started 
implementing the thematic approach [20]–[22] that integrates motor activity and artistic expression [5], 
[6]  into a whole and meaningful learning activity. This approach not only aims to optimize children's 
physical development and creativity, but also to instill social and emotional values early on. [4], [23]. One 
of them is the “Senin Bugar” program at Aluna Montessori School. However, the application of 
integrative practices like this is still not the mainstream in ECE curriculum design, so it needs to be 
further studied for its effectiveness and implementation in the real context of education. Therefore, on 
this occasion the researcher will discuss Senin Bugar: the integration of motor activities and artistic 
expression in early childhood education, a case study at Aluna Montessori School. In the context of this 
study, artistic expression primarily refers to music-based movement and dance activities, which are 
designed to be developmentally appropriate and engaging for young children. 
Research Methods 
This research uses a qualitative approach with a case study type, because researchers want to understand 
in depth how the implementation of Monday Bugar activities is carried out and affects the motor 
development and artistic expression of early childhood in the context of learning at Aluna Montessori 
School. The qualitative approach allows exploration of the process, meaning, and dynamics of activities 
in real and unmanipulated situations. [24], [25]. This research was conducted at Aluna Montessori School 
which has a regular program called Senin Bugar. The research subjects consisted of 105 children aged 5-
6 years from seven classes, as well as 14 teachers who were directly involved in the activities. The research 
lasted for four months, from September to December 2024, with data collection activities carried out 
periodically every Monday, coinciding with the implementation of the program.Data collection 
techniques in this study included participatory observation, semi-structured interviews, and 
documentation studies. Observations were conducted directly by researchers involved in children's 
activities, recording behavior, social interactions, and children's responses to motor and art activities. 
Interviews were conducted with seven classroom teachers and two program coordinators, using guidelines 
that had been validated by experts in the field of early childhood education to ensure the accuracy and 
feasibility of the instruments. In addition, documentation studies were conducted on various internal 
school documents, such as teacher activity journals, weekly learning plans, and child development reports. 
Data were analyzed using Miles and Huberman's interactive model, which includes data reduction, 
thematic presentation of data, and conclusion drawing. [15], [26]. Data reduction was done to filter out 
relevant information, then arranged in a narrative format and categorized based on the type of activity 
such as gross motor, fine motor, and artistic expression. Conclusions were drawn inductively and 
reflectively by looking at patterns and linkages between activities and child development. 
 
RESULTS AND DISCUSSION 
The results of the implementation of “Senin Bugar” activities implemented in early childhood education 
settings, and discuss its contribution to various aspects of child development. Through direct observation 
and systematic documentation, a comprehensive picture of how the activity is structured is obtained, from 
the preparation stage to the closing. In addition to showing the children's positive response to 
participating in fun physical activities, the discussion also explores the impact of the activities on 
improving gross and fine motor skills, strengthening artistic and emotional expression, and the active role 
of teachers in mentoring. All of these findings are then analyzed in relation to the ECE Graduate 
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Competency Standards, so that it can be concluded that the “Senin Bugar” program is not only 
pedagogically relevant, but also effective in supporting children's holistic growth. 
Implementation of the “Senin Bugar” Activity 
The “Senin Bugar” activity starts right at 07.45. Children from each class take turns participating in this 
activity. Before the activity begins, the teacher is ready in the designated area and invites the children to 
gather. The teacher welcomes the children with a cheerful greeting and enthusiasm, creating a friendly, 
safe and fun initial atmosphere. [24]. After all the children have gathered, the teacher directs them to line 
up neatly and spread their arms to provide enough space for movement. This activity also teaches children 
awareness of personal space and group discipline. The teacher introduces that today's activity will be 
“Senin Bugar”, and immediately starts the warm-up session. The session starts with a light warm-up, 
including movements such as turning the head, rotating the shoulders, stretching the arms, and standing 
on one leg. These movements aim to develop gross motor coordination, balance, and body awareness. 
The teacher assists by modeling and giving positive encouragement so that children are confident in 
moving.Once the children's bodies are ready, the activity continues with more dynamic movements, such 
as jumping and running in place, while listening to cheerful music. Music plays an important role in 
stimulating positive emotions, and helps children develop rhythm and listening skills. Combined with 
movement and dance, these activities form the artistic component of the program. Two songs are played 
to accompany the gymnastics activities, with the teacher modeling the movements at the front. The 
children look excited, following the movements enthusiastically, showing that they learn through 
imitation and active participation. [12]. After gymnastics, the activity continues with motor games. The 
types of games vary and are changed every two weeks to maintain the children's enthusiasm. The games 
observed today involved jumping, rolling on the mat, and throwing and catching the ball. The children 
seemed to enjoy the whole series of games actively and happily, which is very appropriate for the early 
developmental stage. [27]. After the game session is over, the teacher again invites the children to gather 
and form rows. The children are directed to cool down. They are asked to stand quietly and give each 
other space to move. The cool down movement starts with raising the hands while inhaling, then exhaling 
while lowering the hands. Other movements include bowing, shaking hands down, rotating wrists and 
feet, and stretching to the right and left. To conclude, the teacher gives the children a brief conclusion 
and reflection on today's activity. The teacher explains that Monday Bugar activities are beneficial to 
maintain health, make the body stronger, and foster enthusiasm to start the day learning in class with a 
happy feeling. 
 
Table 1 Senin Bugar Procedure 

Stages 
Time & Activity 
Description 

Purpose/Benefit 
Documentation 

Preparation 7:45 am. Children are 
gathered in the activity 
area. The teacher greets 
the children cheerfully 
and directs them to line 
up neatly and provide 
space for movement. 

Create a positive 
atmosphere, 
mentally and 
physically 
prepare the 
child. 

 

Warm up 

Simple movements: 
turning the head, 
shoulders, standing on 
one leg, small jumps, and 
running in place. Directly 
led by the teacher. 

Activates the 
body's muscles, 
preventing 
injury during 
core activities. 
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Gymnastics 
Together 

Gymnastics is 
accompanied by two 
cheerful songs. The 
teacher models the 
movements in front, the 
children follow in 
unison. 

Improve morale, 
concentration, 
and 
coordination of 
movements. 

 

Motor 
Games 

Variations of gross motor 
games that are changed 
every two weeks, such as: 
jumping, rolling on the 
mat, throwing-catching 
the ball, treadmill, rubber 
play. 

Develop gross 
motor skills, 
cooperation and 
creativity. 

   

  

  

  

  
 

Cooling 

Children line up again. 
Light movements: inhale, 
bend over, shake hands, 
rotate wrists/legs, stretch 
body to the right and left. 

Restores heart 
rate to normal, 
relaxation. 

 

Closure & 
Reflection 

The teacher conveys the 
benefits of the activity: 
keeping healthy, strong 
body, happy heart. 
Children are given 
appreciation for their 
participation. 

Providing an 
understanding 
of the value of 
health and the 
spirit of 
learning, 
strengthening 
children's 
motivation. 

 

 
The Monday Bugar activities implemented at the school showed effectiveness as an effort to habituate 
fun physical activities for children. The entire series of activities, from warm-up, gymnastics, motor games, 
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to cooling down, are structured and well guided by the teacher. Children seemed enthusiastic, actively 
participated, and were able to follow instructions throughout. This is in line with the view of [28], which 
states that early childhood is in the preoperational stage, where optimal learning occurs through direct 
experience and concrete activities. [29]. In addition, according to Maria Montessori's theory of child 
development, physical movement is an important part in the formation of children's coordination, self-
control and concentration. By integrating regular and fun physical activities such as Monday Bugar, 
schools not only support children's physical development, but also hone their social, cognitive and 
emotional skills as a whole. 
Contribution to Child Development 
The “Senin Bugar” program is not only designed as a physical activity, but also has a significant 
contribution to the overall development of early childhood. Through a fun and structured approach, this 
activity is able to stimulate various aspects of children's growth, both in terms of physical, cognitive, social-
emotional, and creative expression. In its implementation, this program provides opportunities for 
children to develop gross and fine motor skills in a balanced manner, express emotions and imagination, 
and improve communication and socialization skills. With the active involvement of teachers as mentors, 
every activity in Senin Bugar is designed to build a strong foundation of child development and support 
the achievement of age-appropriate competencies. This is in line with the holistic developmental theory 
of (Bronfenbrenner, 1979), which emphasizes the importance of the environment and social interactions 
in children's development, as well as the views of (Bronfenbrenner, 1979). [32] of multiple intelligences, 
where bodily-kinesthetic, interpersonal and intrapersonal movements are part of the potential that can 
be developed early on. The following description will outline the program's contribution to three main 
aspects of child development: gross motor, fine motor, and artistic and emotional expression. 
Gross Motor Enhancement 
The gross motor activities integrated in the Monday Bugar program show a real contribution in improving 
children's physical aspects. One of the indicators observed is the improvement of body coordination. 
Children become better able to synchronize hand, foot and eye movements, especially when doing 
activities that require balance such as walking on a footbridge or jumping through obstacles. This ability 
develops gradually through structured and consistent practice every week. According to [33], [34], planned 
physical activity in early childhood not only improves basic physical abilities but also strengthens 
neurological connections related to movement control and focus. 
In addition, children's balance and agility have improved significantly. Children who initially appeared 
hesitant and unstable during physical activities began to show more confidence. Their movements became 
steadier, and the ability to avoid obstacles or move quickly showed progress in reflexes and body control. 
This is in line with the opinion of [16], [35], [36] which states that gross motor development has a close 
relationship with cognitive and affective development, because through movement, children learn to 
control their bodies and build self-confidence and independence. 
Large muscle strength also develops over time. Upper and lower body muscles are trained through 
challenging yet fun physical activities. Children appear to be more active and less tired during gymnastics 
sessions or motor games. Observations show that this program has a positive impact on children's physical 
endurance, as well as increasing their enthusiasm to be active in the school environment and outside of 
program time. 
Fine Motor Improvement 
The fine motor activities carried out in the Senin Bugar program contribute to children's accuracy and 
focus when performing tasks that require hand skills. Activities such as pinching small objects or origami 
using clothespins, arranging blocks according to patterns, and moving objects to specific containers train 
children to concentrate for longer periods of time. This supports the view that [1], [37]–[40], which 
emphasizes the importance of involving children's hands in the learning process because hands are 
children's main tool for exploring and understanding the world around them. 
Hand-eye coordination is another aspect that develops significantly. Children are able to synchronize 
hand movements with what they see more precisely and efficiently. Their accuracy and speed in 
completing fine tasks also improved. Teachers gave clear instructions and provided positive feedback that 
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strengthened children's motivation, in accordance with the theory of [12], [41] Hand-eye coordination is 
another aspect that develops significantly. Children are able to synchronize hand movements with what 
they see more precisely and efficiently. Their accuracy and speed in completing fine tasks also improved. 
Teachers gave clear instructions and provided positive feedback that strengthened children's motivation, 
in accordance with the theory of this activity also fosters a sense of independence in children. Children 
are encouraged to try themselves first before asking the teacher for help. Teachers provide challenges 
gradually and adjust the level of difficulty based on the development of each child. Thus, each child is 
given the space to develop according to their capacity, without excessive pressure. 
Strengthening Artistic and Emotional Expression 
Expressive activities such as free movement, rhythmic dancing, and musical play in Senin Bugar are an 
important tool. Imaginative play such as free dancing or imitating animal movements allows children to 
show self-expression in a fun and pressure-free way. This approach is in line with Erikson's theory [42]–
[44], which states that at the initiative versus guilt stage (ages 3-6 years), children need to be given space 
to take initiative and express themselves in order to develop emotionally and socially healthily. These 
forms of expression are specifically designed to introduce children to the basic elements of performing 
arts, such as tempo, rhythm, body control, and expressive gestures through dance and music.Selain self-
expression, children's communication skills also develop through this activity. Children use new 
vocabulary they learn from teachers or friends when describing their movements or feelings. The verbal 
and nonverbal interactions that occur during the activity foster language skills and improve the ability to 
convey ideas and opinions in a simple yet clear manner.Social interaction is also strengthened through 
group games such as mountain treadmill or rubber play. Children learn to take turns, share roles and 
solve challenges together. This activity is an effective learning medium in building empathy, cooperation 
and understanding of social rules. View [12], [41] The importance of social interaction in children's 
cognitive development supports this practice, as children learn a lot through collaboration and dialog 
with adults and peers. 
Teacher's Role in Mentoring 
Teachers have a very strategic role in the successful implementation of the Senin Bugar program. Based 
on the results of interviews and direct observation, it is known that the teacher not only acts as a facilitator, 
but also as a model in performing each movement. The teacher demonstrates the movements first clearly 
and attractively, so that children can easily understand and imitate. This modeling process is very helpful, 
especially for children who are still learning to recognize body movements. This is in accordance with the 
social-cognitive theory of [25], [45], [46], which emphasizes the importance of observational learning, 
where children learn by imitating the behavior of adults who model them. In addition, teachers actively 
provide positive reinforcement through verbal praise, hugs, and nonverbal symbols such as thumbs up. 
This positive feedback has been shown to be effective in increasing children's intrinsic motivation, as 
explained by Skinner [26], [47], [48] In operant conditioning theory, behaviors that are followed by 
positive reinforcement tend to be repeated. Children who are initially shy or reluctant to participate 
gradually become more open and active in physical and expressive activities because they feel valued and 
accepted. In practice, teachers also apply inclusive strategies by adjusting the difficulty level of activities 
based on the needs of each child. This approach is in line with the principle of differentiated instruction, 
where teachers adjust the learning process to suit each child's readiness, interest and learning style. For 
children with developmental barriers, teachers provide simpler versions of activities or provide assistance 
in performing activities. This strategy is in line with the principle of equity in early childhood education 
expressed by [49], that every child has the right to access learning that is meaningful and appropriate to 
their needs. All children are invited to participate without discrimination, and every small and large 
achievement is valued. Teachers also record children's progress in a daily journal and discuss it regularly 
with the coordinator, so there is a continuous cycle of reflection and improvement to improve the quality 
of the program. 
Conformity with ECE Graduate Competency Standards 
The Senin Bugar program has proven to have a high relevance to the ECE Graduate Competency 
Standards according to Permendikdasmen No. 10 of 2025. In the physical-motor dimension, structured 
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and routine activities support the development of children's gross and fine motor skills, as stated in Article 
5 paragraph (3) letter c. Children are able to show real development in strength, coordination and control 
of essential body movements at an early age. This supports the theory of [50], [51], which states that 
children's physical development takes place gradually and can be stimulated through activities that are 
appropriate to their age stage.On the other hand, the program also contributes to the social-emotional 
dimension. Through group interaction in physical activities and expressive play, children learn about 
empathy, cooperation and tolerance. Erikson [42]–[44] emphasizes that early childhood is at the 
developmental stage of initiative versus guilt, where they need to be given the opportunity to take initiative 
in a supportive social environment in order to build self-confidence and social responsibility. Teachers 
actively incorporate moral and religious values in activities, such as honesty, patience and helping, which 
are integrated in a context that is applicable to children's daily lives.It also supports cognitive, language 
and creativity dimensions. Children are trained to follow instructions, strategize in games, and express 
ideas and emotions through movement and verbal communication. This supports the theory of [12], [41], 
especially in the concept of zone of proximal development (ZPD), where children can reach higher levels 
of development through guidance from adults and peers. Thus, Senin Bugar is a learning practice that is 
not only fun and active, but also in line with efforts to produce ECE graduates who are physically, 
emotionally, socially, and intellectually intact. 
 
CONCLUSION 
The implementation of the “Senin Bugar” program in ECE units has proven to be effective as a means 
of habituating physical activities that are both fun and educational for early childhood. Activities are 
designed in a structured manner. Covering warm-up, gymnastics, motor games, and cooling down, it 
contributes significantly to children's gross and fine motor development, as well as supporting social-
emotional aspects and artistic expression, particularly in the form of music and dance-based movement 
activities. Children show high enthusiasm, improved movement coordination, physical strength, and 
group interaction skills. The role of the teacher as a facilitator, model, and positive reinforcement provider 
is crucial to the success of this program. In addition, this activity is in accordance with the ECE Graduate 
Competency Standards based on Permendikdasmen No. 10 of 2025, as it supports the integrated 
development of physical, cognitive, language, social-emotional, and religious values and noble character. 
Thus, “Senin Bugar” can be recommended as a holistic and applicable learning practice to improve the 
quality of early childhood education. 
 
DAFTAR PUSTAKA 
[1] S. Vasandani and J. Amar, The Montessori Handbook, vol. 1. Red Day Publishing, 2024. 
[2] U. Hasanah, “Implementasi Pendidikan Multikultural dalam Membentuk Karakter Anak Usia Dini,” Golden Age J. Pendidik. 
Anak Usia Dini, vol. 2, no. 1, Jun. 2018, doi: 10.29313/ga.v2i1.3990. 
[3] S. N. Azizah and S. Zubaedah, “Investigation Of Cultural Literacy In Early Children Through An ATIK Learning Model,” 
IJIGAEd Indones. J. Islam. Golden Age Educ., vol. 4, no. 2, pp. 95–107, Jun. 2024, doi: 10.32332/ijigaed.v4i2.8761. 
[4] N. Ismawati, N. Agustin, and ..., “Yoga Kids sebagai Stimulasi Motorik Kasar untuk Anak Usia Dini,” … Semin. Nas. dan …, 
vol. 3, no. 1, pp. 431–437, 2024, [Online]. Available: 
https://callforpaper.unw.ac.id/index.php/semnasdancfpbidanunw/article/view/734%0Ahttps://callforpaper.unw.ac.id/index
.php/semnasdancfpbidanunw/article/download/734/424. 
[5] N. K. Suarmini, I. W. Suyanta, and I. B. K. Sindu Putra, “Stimulasi Kemampuan Motorik Halus Anak Usia 5 -6 Tahun 
Melalui Kegiatan Membuat Alat Permainan Edukatif,” Gener. Emas, vol. 5, no. 2, pp. 43–55, 2022, doi: 
10.25299/ge:jpiaud.2022.vol5(2).10217. 
[6] * Kiraniawati et al., “Manfaat Seni Rupa dalam Merangsang Kreativitas Anak Usia Dini,” vol. 2, no. 1, pp. 123–135, 2024, 
doi: 10.47861/khirani.v1i4.920. 
[7] A. Mu’ti, “STANDAR KOMPETENSI LULUSAN PADA PENDIDIKAN ANAK USIA DINI, JENJANG PENDIDIKAN 
DASAR, DAN JENJANG PENDIDIKAN MENENGAH,” Jakarta, 2025. 
[8] D. N. Wirahno et al., “Pengaruh Penggunaan Media Pembelajaran Berbasis Android Terhadap Perkembangan Motorik Anak 
Usia Dini di Kabupaten Pati,” J. Pendidik. Anak Usia Dini, vol. 1, no. 2, p. 8, 2024, doi: 10.47134/ECE.v1i2.859. 
[9] H. Sari, R. S. Amanda, and K. Rahman, “Upaya Meningkatkan Kemampuan Motorik Halus Anak Usia 4-5 Tahun Melalui 
Kegiatan Art and Craft di TK Kirana Kota Jambi,” JECIE (Journal Early Child. Incl. Educ., vol. 7, no. 2, pp. 399–406, 2024, doi: 
10.31537/jecie.v7i2.1407. 



International Journal of Environmental Sciences 

ISSN: 2229-7359 

Vol. 11 No. 11s, 2025 

https://theaspd.com/index.php 

 

61 

 

[10] A. Minasari, D. Indraswati, A. Purwasito, and I. A. Setiawan, “Perkenalan Dunia Internasional sebagai Pendidikan 
Multikutural pada Anak Usia Dini melalui Metode Bermain Puzzle,” J. Obs.  J. Pendidik. Anak Usia Dini, vol. 5, no. 2, pp. 2124–
2133, Feb. 2021, doi: 10.31004/obsesi.v5i2.733. 
[11] F. Husna, N. R. Yunus, and A. Gunawan, “Hak Mendapatkan Pendidikan Bagi Anak Berkebutuhan Khusus Dalam Dimensi 
Politik Hukum Pendidikan,” SALAM J. Sos. dan Budaya Syar-i, vol. 6, no. 2, pp. 207–222, Mar. 2019, doi: 
10.15408/sjsbs.v6i1.10454. 
[12] L. S. Vygotsky, M. Cole, V. John-Steiner, S. Scribner, and E. Souberman, Mind in Society The Development of Higher Psychological 
Processes. England: Harvard University Press, 1978. 
[13] Dwi Wijayanti, “Analis Pengaruh Teori Kognitif Jean Piage Terhadap Perkembangan Moral Siswa Sekolah Dasar Melalui 
Pembelajaran IPS.” 
[14] J. A. Banks and C. A. M. Banks, Multicultural Education Issue and Perspectives, 9th ed. Wiley, 2016. 
[15] L. J. Juih, E. Yetti, and N. Dhieni, “Early Childhood Education: Contextual Thematic Teaching Materials Based on 
Classroom Activities,” JPUD - J. Pendidik. Usia Dini, vol. 15, no. 1, pp. 181–200, Apr. 2021, doi: 10.21009/jpud.151.10. 
[16] R. Nurhayati, “Membangun Budaya Literasi Anak Usia Dini dalam Keluarga,” Nuansa Akad., vol. 4, no. 1, pp. 79–88, 2019. 
[17] U. Sugara and Sugito, “Etnopedagogi: Gagasan dan Peluang Penerapannya di Indonesia,” J. Pendidik. dan Kebud., vol. 7, no. 
2, pp. 93–104, Nov. 2022, doi: 10.24832/jpnk.v7i2.2888. 
[18] Ubadah, “Buku Pendidikan Multikultural,” no. 1, p. 7, 2022. 
[19] H. M. Fajri, A. Maksum, and A. Marini, “Desain Pendidikan Multikultural pada Pendidikan Dasar,” J. Inov. Pendidik. dan 
Pembelajaran Sekol. Dasar, vol. 8, no. 1, p. 235, Apr. 2024, doi: 10.24036/jippsd.v8i1.125569. 
[20] N. Ngazizah, R. Rahmawati, and D. L. Oktaviani, “Pengembangan Media Komik Berbasis Kearifan Lokal dalam 
Pembelajaran Tematik Terpadu,” Sci. Tech, 2022. 
[21] K. Kasmiati, “Perencanaan Pembelajaran Nilai Multikultural Anak Usia Dini,” J. Obs.  J. Pendidik. Anak Usia Dini, vol. 6, no. 
1, pp. 492–504, Jun. 2021, doi: 10.31004/obsesi.v6i1.1274. 
[22] M. Misrawati and D. Suryana, “Bahan Ajar Matematika Berbasis Model Pembelajaran Tematik terhadap Kemampuan 
Berhitung Anak Usia Dini,” J. Obs.  J. Pendidik. Anak Usia Dini, vol. 6, no. 1, pp. 298–306, May 2021, doi: 
10.31004/obsesi.v6i1.1249. 
[23] H. Machmud, N. Alim, and L. Ulviya, “Keterampilan Sosial Anak Suku Bajo di Sulawesi Tenggara,” J. Obs.  J. Pendidik. Anak 
Usia Dini, vol. 4, no. 2, p. 787, Feb. 2020, doi: 10.31004/obsesi.v4i2.459. 
[24] E. Kurniawati Mahardika, T. Sevi Nurmanita, K. Anam, and M. Aditya Prasetyo, “Strategi Literasi Budaya Anak Usia Dini 
melalui Pengembangan Game Edukatif,” Murhum  J. Pendidik. Anak Usia Dini, vol. 4, no. 2, pp. 80–93, Aug. 2023, doi: 
10.37985/murhum.v4i2.287. 
[25] S. Azhari et al., “Analisis peningkatan kemandirian anak melalui metode pembelajaran montessori,” Early Child. Educ. Stud., 
vol. 4, pp. 166–198, 2024. 
[26] Y. Zi, M. Bartels, C. Dolan, and E. J. C. de Geus, “Genetic confounding in the association of early motor development with 
childhood and adolescent exercise behavior,” Int. J. Behav. Nutr. Phys. Act., vol. 21, no. 1, Dec. 2024, doi: 10.1186/s12966-024-
01583-w. 
[27] J. Piaget, THE ORIGINS OF INTELLIGENCE IN CHILDREN. New York: International University Press, 1965. 
[28] J. Piaget, “The Psychology of The Child,” 1969. 
[29] K. Khotimah and A. Agustini, “Implementasi Teori Perkembangan Kognitif Jean Piaget Pada Anak Usia Dini,” Al Tahdzib J. 
Pendidik. Islam Anak Usia Dini, vol. 2, no. 1, pp. 11–20, May 2023, doi: 10.54150/altahdzib.v2i1.196. 
[30] U. Bronfenbrenner, The Ecology of Human Development. USA: Harvard University Press, 1979. 
[31] Kemendikbud, “Laporan Kinerja 2021,” 2021. 
[32] H. Gardner, Frames of mind : the theory of multiple intelligences. New York: Basic Books, 2011. 
[33] J. . Ozmun and D. . . Gallahue, Understanding Motor Development: Infant, Children, Adolescent, Adults, 8th ed. Ohio: Jones & 
Barlett Learning, 2012. 
[34] F. N. Rahmadani, K. Ananditha, and L. Dwy, “Pengaruh Pijat Bayi Terhadap Perkembangan Motorik Anak Usia 0-2 Tahun : 
Literatur Review,” vol. 231, pp. 8–19, 2025. 
[35] J. L. Frost, S. C. Wortham, and S. Reifel, Play and child development, fourth edition. New Jersey: Pearson Education. New Jersey: 
Pearson, 2012. 
[36] L. Hamidah, H. S. Tinggi, A. Islam, and R. Bagan, “Penguatan Kecerdasan Sikap Multikultural (Sosiologis),” 2022. 
[37] M. Montessori, The Absorbent Mind. India: The Theosophical Publishing House, 1949. 
[38] L. Britton, Montessori Play & Learn A Parents’ Guide to Purposeful Play from Two to Six. New York: Crown, 1992. 
[39] A. S. Lillard, “Why Do the Children (Pretend) Play?,” Trends Cogn. Sci., vol. 21, no. 11, pp. 826–834, 2017, doi: 
10.1016/j.tics.2017.08.001. 
[40] R. Tamara, Filosofi Montessori, vol. 1. Sleman: PT. Bentang Pustaka, 2022. 
[41] A. Saputra and L. Suryandi, “Perkembangan Kognitif Anak Usia dalam Perspektif Vygotsky dan Implikasinya dalam 
pembelajaran,” 2020. 
[42] C. E. Catron and J. Allen, Early Childhood Curriculum A Creative-Play Model, Fourth. Pearson, 2008. 
[43] M. D. Sheridan, Play in Early Childhood: From Birth to Six Years. London: Routledge, 2002. 
[44] M. Pelz and C. Kidd, “The elaboration of exploratory play,” Philos. Trans. R. Soc. B Biol. Sci., vol. 375, no. 1803, Jul. 2020, 
doi: 10.1098/rstb.2019.0503. 


