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ABSTRACT 
Educational quality constitutes a fundamental element for the integral development of students and the 
strengthening of contemporary educational systems. In this context, the critical perspective emerges as an approach 
aimed at promoting reflective thinking, autonomy, and social participation, contributing to the development of 
integral education. The purpose of this study was to analyze the critical perspective as a guiding component of 
integral educational quality in secondary education, from the perspective of educational management. The research 
was conducted under a quantitative approach, within the positivist paradigm, using a non-experimental, cross-
sectional, and field design, with a descriptive level. The population consisted of school administrators from public 
secondary education institutions, selected through non-probability convenience sampling. Data were collected using 
a structured Likert-type questionnaire, validated through expert judgment and demonstrating high reliability. Data 
analysis was performed using descriptive statistics, including measures of central tendency and percentage 
distribution. The results show that the critical perspective is integrated into educational management processes, 
promoting the development of autonomous, reflective, and socially committed students. Furthermore, the 
incorporation of pedagogical practices aimed at fostering critical thinking, intellectual autonomy, and social 
transformation was identified. These findings highlight the relevance of the critical perspective in strengthening 
integral educational quality by promoting competencies that support students' comprehensive development. This 
approach is recognized as a strategic component for enhancing educational quality and fostering formative processes 
oriented toward equity, inclusion, and social transformation. 
Keywords: Educational Quality, Secondary Education, Educational Management, Critical Thinking. 
 
INTRODUCTION 
Educational quality is a central theme in contemporary discussions about the development of education 
systems, due to its impact on the holistic development of individuals and its contribution to social 
development. Currently, this concept has gained significant relevance in national and international 
educational agendas, as it is considered a key element for responding to the challenges of the knowledge 
society and promoting sustainable human development. From this perspective, educational quality 
should not be limited exclusively to academic results, but should encompass dimensions related to 
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equity, inclusion, holistic development, and the formation of critical competencies that enable students 
to actively participate in the transformation of their social environment (Martínez-Iñiguez et al., 2020). 
In this context, education is conceived as a comprehensive formative process that contributes to the 
student's personal, social, and cultural development, fostering the construction of more equitable and 
democratic societies. In this sense, educational quality is associated not only with the transmission of 
knowledge but also with the development of critical, reflective, and social skills that enable students to 
face the challenges of the contemporary world and actively participate in social and community life 
(Rojas Lizarazo & Mejía Galvis, 2025). This conception recognizes education as a fundamental 
instrument for social transformation, which implies the need to promote pedagogical approaches aimed 
at strengthening critical thinking, autonomy, and the student's active participation in their learning 
process (Freire, 1990; Giroux, 1993). 
However, the definition of educational quality has been subject to multiple interpretations due to its 
multidimensional nature and its close relationship with social, cultural, political, and institutional 
factors. In this sense, educational quality is not a single or static concept, but rather responds to diverse 
theoretical perspectives that link it to the student's holistic development, educational equity, the 
sociocultural context, and institutional management (Tenorio Rojas, 2017). This view recognizes that 
educational quality involves not only the achievement of learning outcomes, but also the 
implementation of pedagogical processes that foster the development of critical thinking skills and 
strengthen the individual's holistic development (Feria-Cuevas & Ramos de Robles, 2020). 
From a contemporary perspective, educational quality is closely linked to educational management and 
the right to education, recognized as a fundamental element for guaranteeing human development, 
equity, and equal opportunities. Within this framework, factors such as leadership, institutional 
management, and pedagogical autonomy play a crucial role in consolidating quality educational 
processes, directly influencing institutional organization and the implementation of pedagogical 
practices geared toward the student's holistic development (Méndez Carpio et al., 2024). Furthermore, 
educational management is a strategic element for strengthening teaching and learning processes by 
promoting collaboration among educational stakeholders and the institutional context (Farfán Cabrera 
& Reyes Adan, 2017). 
Similarly, educational quality should be understood as a process oriented toward the holistic 
development of the student, in which various educational stakeholders participate in a coordinated 
manner, including teachers, administrators, and the educational community. From this perspective, 
educational quality implies the development of cognitive, social, and critical competencies that allow 
students to interpret their reality, solve problems, and actively participate in the construction of 
knowledge (Duque & Méndez, 2024). This approach recognizes the importance of promoting 
pedagogical practices aimed at developing critical thinking, autonomy, and the holistic development of 
the student as essential elements for strengthening educational quality (Holguín Uribe et al., 2024). 
In this sense, holistic approaches have gained relevance in the educational field, promoting the 
development of competencies that contribute to the student's comprehensive education and the 
strengthening of educational quality. The incorporation of holistic approaches allows for the 
transformation of pedagogical and curricular processes, fostering a deeper understanding of knowledge 
and preparing students to face the challenges of a complex and constantly evolving society (Martínez-
Iñiguez et al., 2020). This approach recognizes that educational quality requires the implementation of 
pedagogical models oriented toward the development of critical thinking, autonomy, and active student 
participation (UNESCO, 2015). 
From a critical perspective, education takes on a transformative character by fostering the development 
of individuals capable of analyzing, interpreting, and transforming their social reality. This approach 
recognizes that educational quality cannot be reduced to quantitative indicators but must consider the 
impact of education on social development, equity, and social justice (Freire, 1990; Giroux, 1993). In 
this sense, incorporating a critical perspective into educational processes is fundamental to 
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strengthening comprehensive educational quality by promoting the development of competencies 
oriented toward reflection, autonomy, and social participation in students. 
In the context of secondary education, incorporating a critical perspective is a key element for 
strengthening educational processes and contributing to the student's holistic development. Developing 
critical, autonomous, and socially engaged students is one of the main challenges facing contemporary 
education systems, requiring the implementation of pedagogical practices focused on the individual's 
holistic development and the strengthening of educational quality. 
Within this framework, the present research aims to analyze the critical perspective as a guiding 
component of comprehensive quality education in secondary school, in order to understand its role in 
strengthening educational processes and its contribution to the student's holistic development. This 
study provides relevant scientific evidence that contributes to strengthening the field of educational 
quality from a critical perspective, promoting the development of educational models oriented towards 
equity, inclusion, and social transformation. 
 
METHODOLOGY 
The research was conducted under the positivist paradigm, with a quantitative approach, oriented 
towards the objective measurement of the critical perspective as a component of comprehensive quality 
education in basic secondary education. This approach allows for the analysis of educational 
phenomena through the collection and analysis of quantifiable data, facilitating the attainment of 
objective and verifiable results (Hernández-Sampieri & Mendoza, 2018). Methodologically, the study 
was framed within the projective research modality, with a non-experimental, cross-sectional, and field 
design, which allowed for the analysis of the phenomenon in its natural context without manipulation 
of variables, through the direct collection of data at a specific point in time (Vega Porras, 2025). 
The research was descriptive, as it aimed to characterize and analyze the critical perspective present in 
educational management processes, identifying its dimensions and indicators based on the perceptions 
of school administrators. This type of research allows for the description of the characteristics of a given 
phenomenon and the analysis of its behavior within a specific context (Arias, 2016). 
Population and sample 
The study population consisted of school administrators from public educational institutions offering 
secondary education in the municipality of Villavicencio, Meta Department, Colombia. These 
individuals were selected due to their strategic role in educational management and their participation 
in the planning, implementation, and evaluation of educational processes (Vega Porras, 2025). 
The sample consisted of school administrators selected through non-probability convenience sampling, 
based on accessibility and availability criteria. This type of sampling allows for the selection of subjects 
who meet the characteristics required for the study and facilitates access to the information necessary 
for the analysis of the phenomenon under investigation (Otzen & Manterola, 2017). 
Data collection technique and instrument 
The survey technique was used to collect the information, allowing researchers to obtain data directly 
from the study participants through the application of structured instruments that facilitate the 
measurement of specific variables (Tamayo & Tamayo, 2012). A structured Likert-type questionnaire 
was used as the instrument, designed to measure the level of presence of indicators associated with 
critical perspective and comprehensive quality education. 
The instrument underwent a validation process through expert review to assess the clarity, relevance, 
and coherence of the items in relation to the research objectives. This procedure ensures the content 
validity of the instrument and guarantees the quality of the information collected (Escobar-Pérez & 
Cuervo-Martínez, 2008). 
Furthermore, the reliability of the instrument was determined using Cronbach's alpha coefficient, 
which allows for the evaluation of the instrument's internal consistency and ensures the stability of the 
results obtained. This coefficient is widely used in educational research to ensure the reliability of 
measurement instruments (Cronbach, 1951). 
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Procedure 
Data collection was carried out by administering a questionnaire to selected school administrators, 
ensuring the voluntary participation of the subjects and compliance with the ethical principles of 
research. Throughout this process, the confidentiality of the information and informed consent of the 
participants were ensured, respecting the ethical principles that guide educational research (American 
Educational Research Association, 2018). 
Data analysis technique 
The collected data were analyzed using descriptive statistics, employing measures of central tendency 
and dispersion, which allowed for the identification of the level of presence of the critical perspective 
in comprehensive quality education. Descriptive statistics allow for the organization, analysis, and 
interpretation of the data obtained, facilitating the understanding of the behavior of the variables 
studied (Triola, 2018). 
Furthermore, an analysis of the percentage distribution of responses was conducted, which allowed for 
the identification of the frequency with which pedagogical practices associated with the critical 
perspective are manifested in educational management. This procedure facilitated the interpretation of 
the results and the identification of trends in the phenomenon studied, contributing to the generation 
of empirical evidence on comprehensive quality education in basic secondary education (Vega Porras, 
2025). 
 
RESULTS AND DISCUSSION 
The critical perspective dimension was evaluated to determine the level of integration of the critical 
approach as a guiding component of comprehensive quality education in lower secondary education. 
The results showed an overall mean of 4.384, corresponding to the very high mastery category, with a 
standard deviation of 0.710, indicating high consistency in the perceptions of school administrators 
regarding the presence of this approach in educational management. These findings reflect that the 
critical perspective is firmly integrated into institutional practices, which fosters the development of 
students capable of analyzing, interpreting, and transforming their social reality. Table 1 presents the 
descriptive statistical results of the indicators that comprise this dimension, showing the performance 
of each of its components. 
 
Table 1. Results of the indicators of the critical perspective dimension in comprehensive quality 
education in basic secondary education 

Dimension Indicator Average 
Standard 
deviation 

Category Interpretation 

Critical 
perspective 

Social 
transformation 

4,488 0.664 
Very high 
mastery 

Educational institutions promote 
the training of students as agents 
of social change, strengthening 
ethical commitment and civic 
participation. 

Critical 
perspective 

Critical 
curriculum 

4,411 0.735 
Very high 
mastery 

The curriculum incorporates 
reflective approaches that 
encourage critical analysis of the 
social and educational context. 

Critical 
perspective 

Learning to 
learn 

4,253 0.731 
Very high 
mastery 

The development of intellectual 
autonomy, self-regulation, and 
critical thinking in students is 
encouraged. 
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Dimension Indicator Average 
Standard 
deviation 

Category Interpretation 

Critical 
(global) 
perspective 

Average of the 
dimension 

4,384 0.710 
Very high 
mastery 

The critical perspective is 
consolidated as a structural axis of 
comprehensive quality education. 

Source: Own elaboration 
 
As shown in Table 1, the social transformation indicator registered the highest average (4.488), 
demonstrating that educational institutions significantly promote the development of students with 
critical thinking skills and a commitment to transforming their social environment. This result confirms 
the recognition of education as a process oriented toward the holistic development of the student, 
strengthening not only cognitive learning but also social and civic development. 
Furthermore, the critical curriculum indicator reached an average of 4.411, demonstrating that 
curricular processes incorporate pedagogical approaches oriented towards reflective analysis, 
problematizing knowledge, and contextualizing learning. This result shows that educational institutions 
promote knowledge construction from a critical perspective, fostering an understanding of social reality 
and the development of reflective thinking. 
Meanwhile, the "learning to learn" indicator obtained an average score of 4.253, confirming that 
educational institutions foster the development of students' intellectual autonomy, self-regulation, and 
reflective capacity. This finding demonstrates that students are trained as active participants in their 
learning process, strengthening their ability to adapt and develop within complex educational and social 
contexts. 
To complement the descriptive analysis, the percentage distribution of responses from school 
administrators was examined for each of the evaluated indicators, in order to identify the frequency 
with which pedagogical practices associated with the critical perspective are manifested. Table 2 presents 
the percentage distribution of responses, allowing for a more precise understanding of the level of 
consolidation of this approach in educational institutions. 
 
Table 2. Percentage distribution of responses for the indicators of the critical perspective dimension 

Indicator 
Always 
(%) 

Frequently 
(%) 

Sometimes 
(%) 

Rarely 
(%) 

Never 
(%) 

Interpretation 

Social 
transformation 

58.3 32.1 9.5 0.0 0.0 

There is a high degree of 
consolidation of the educational 
approach oriented towards social 
transformation. 

Critical 
curriculum 

56.0 29.2 14.9 0.0 0.0 
The curriculum significantly 
incorporates the development of 
critical thinking. 

Learning to 
learn 

42.6 40.2 17.3 0.0 0.0 
Autonomy and self-regulation of 
learning are widely promoted. 

Source: Own elaboration 
 
As shown in Table 2, the social transformation indicator shows the highest concentration of responses 
in the "always" (58.3%) and "frequently" (32.1%) categories, demonstrating that educational institutions 
consistently promote the training of students as agents of social change. This result confirms the role 
of education as a process oriented toward the development of critical awareness and social participation. 
Regarding the critical curriculum indicator, 56.0% of participants indicated that this approach is always 
implemented, while 29.2% indicated that it is frequently developed, which shows that curriculum 
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planning incorporates pedagogical strategies oriented towards critical analysis, reflection and 
contextualization of knowledge. 
For its part, the learning to learn indicator shows that 42.6% of teaching managers consider that this 
approach is always promoted, while 40.2% indicate that it is frequently implemented, which 
demonstrates that educational institutions encourage the development of intellectual autonomy and 
self-regulation of learning. 
Overall, the absence of responses in the "rarely" and "never" categories across all three indicators assessed 
confirms the consolidation of the critical perspective as an essential component of comprehensive 
quality education in lower secondary school. These results demonstrate that educational institutions 
are orienting their practices toward the formation of critical, autonomous, and socially engaged 
individuals, strengthening the role of education as an instrument of social transformation and holistic 
human development. 
The results obtained in the critical perspective dimension showed an overall average of 4.384, 
corresponding to the very high proficiency category, which confirms the consolidation of this approach 
as a structural component of comprehensive quality education in lower secondary education. This 
finding coincides with Méndez Carpio, Pesántez Calle, and Zúñiga Ruilova (2024), who maintain that 
educational quality constitutes a fundamental right oriented toward individual and collective 
empowerment, emphasizing that its effective implementation depends on educational leadership, 
pedagogical autonomy, and institutional commitment. The high score obtained in this research 
demonstrates that educational institutions have made significant progress in incorporating critical 
approaches that promote the holistic development of students, which supports the conception of 
educational quality as a process oriented toward human and social development, beyond traditional 
academic indicators. 
Regarding the social transformation indicator, which registered the highest average (4.488), the results 
show that educational institutions significantly promote the training of students as agents of social 
change. This result confirms the arguments of Holmos-Flores et al. (2023), who point out that critical 
pedagogy aims to develop critical awareness and empower students, enabling them to understand their 
social reality and actively participate in its transformation. The high score obtained for this indicator 
suggests that educational institutions have incorporated pedagogical practices geared toward the 
development of equity, inclusion, and social justice, consolidating the role of education as a tool for 
social transformation. However, these results also prompt reflection on the need to strengthen the 
connection between critical pedagogical discourse and its practical application in the classroom, in 
order to guarantee its sustainability over time. 
Likewise, the critical curriculum indicator obtained an average score of 4.411, demonstrating the 
integration of reflective approaches into curricular processes. This finding aligns with Martínez-Iñiguez 
et al. (2020), who maintain that educational quality, from a socio-formative perspective, involves the 
development of critical competencies that enable students to interpret their context and actively 
participate in solving social problems. From this perspective, the curriculum not only fulfills an 
academic function but also a formative one, contributing to the development of critical thinking, 
intellectual autonomy, and social participation. The high score obtained for this indicator suggests that 
educational institutions have made progress in implementing curricular models geared toward the 
holistic development of students, thus strengthening educational quality from a critical and 
transformative perspective. 
Meanwhile, the "learning to learn" indicator obtained an average score of 4.253, demonstrating the 
strengthening of students' intellectual autonomy. This result aligns with Castro-Zapata, Guateque-
Londoño, and Londoño-Bonilla (2022), who emphasize that comprehensive education is based on the 
development of competencies that foster autonomy, critical thinking, and educational equity, 
recognizing the role of school leadership as a key element for consolidating quality educational 
processes. The high score for this indicator suggests that educational institutions are promoting training 
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processes aimed at developing autonomous students, capable of managing their own learning and 
actively participating in the construction of knowledge. 
Similarly, the percentage distribution of responses showed that over 90% of participants selected the 
"always" and "frequently" categories for all three indicators evaluated, confirming the consolidation of 
a critical perspective in educational practices. This finding aligns with Rojas López (2024), who points 
out that the development of critical literacy strengthens students' ability to analyze, interpret, and 
evaluate information, fostering the development of argumentative and reflective skills. The high 
frequency of positive responses demonstrates that educational institutions are promoting learning 
environments that encourage the development of critical thinking, contributing to the strengthening 
of educational quality from a holistic perspective. 
Furthermore, the results obtained demonstrate that a critical perspective contributes to strengthening 
educational environments conducive to learning, which aligns with Agüero Ynca (2026), who points 
out that educational quality directly influences the school climate, socio-emotional well-being, and the 
student's holistic development. The high rating obtained in this research suggests that implementing 
critical approaches contributes to strengthening the school climate, fostering the development of 
inclusive, equitable, and participatory educational environments. 
Taken together, the results confirm that a critical perspective is an essential component of 
comprehensive quality education in lower secondary school, promoting the development of critical, 
reflective, and social skills that contribute to the student's holistic development. These results align with 
contemporary approaches to educational quality, which recognize that education should be geared 
toward the formation of critical, autonomous, and socially engaged individuals capable of actively 
participating in the transformation of their social environment. Furthermore, the findings demonstrate 
that implementing a critical perspective strengthens educational quality, contributing to the 
development of educational institutions oriented toward equity, inclusion, and social justice. 
 
CONCLUSION 
The critical perspective is consolidated as a fundamental axis of comprehensive quality education in 
lower secondary school, demonstrating its integration into pedagogical practices aimed at developing 
students' reflective thinking, autonomy, and social commitment. This approach strengthens holistic 
education by promoting analytical skills, an understanding of reality, and active participation in the 
social environment. 
The incorporation of critical curricular approaches fosters the development of skills oriented towards 
reflection, knowledge construction and the formation of autonomous subjects, positioning education 
as a process oriented towards human and social development, beyond the transmission of content. 
Strengthening autonomy in learning demonstrates the promotion of student-centered educational 
processes, fostering their ability to manage their learning and act critically in educational and social 
contexts, which contributes to the development of fundamental skills for their comprehensive 
education. 
This study provides relevant scientific evidence to the field of educational quality by recognizing the 
critical perspective as a structural component that strengthens educational processes and contributes to 
the development of educational models oriented toward equity, inclusion, and social transformation. 
These findings broaden the theoretical and empirical understanding of comprehensive quality 
education by highlighting the relevance of critical pedagogical approaches in the formation of 
autonomous, reflective, and socially engaged students, thus reinforcing the role of education as a 
fundamental pillar for the sustainable development of society. 
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