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Abstract 
The present study explores the role of Individualized Education Programmes (IEPs) in enhancing social skills among 
students with Mild Intellectual Disabilities (MID). Despite persistent challenges such as inadequate teacher training, 
limited parental participation, and insufficient resources, available evidence suggests that well-implemented IEPs 
significantly improve key social competencies, including peer relationships, emotional regulation, and communication 
abilities. This review synthesises findings from studies published over the past two decades, emphasising the positive impact 
of IEPs on children with MID, identifying barriers to effective implementation, and proposing strategies for improvement. 
Practical recommendations include strengthening teacher training programmes, encouraging family involvement, improving 
resource allocation, and advocating for policy reforms to ensure effective and consistent implementation of IEPs. 
Keywords: Individualised Education Programs, Social Skills, Mild Intellectual Disabilities, Special Education, Peer 
Interactions, Emotional Regulation 
 
INTRODUCTION 
Students with Mild Intellectual Disabilities (MID) frequently experience significant challenges in the 
development of social skills, including difficulties in forming relationships, regulating emotions, and 
communicating effectively. These limitations may adversely affect both their academic performance and their 
broader social integration within educational settings. Consequently, the promotion of social skills has 
become a central educational priority for children with MID. An Individualised Education Program (IEP) is 
a tailored educational plan specifically designed to meet the unique needs of children with disabilities, 
including those with Mild Intellectual Disability. Individualised Education Programs (IEPs) aim to ensure 
that students with disabilities receive specialised instruction and appropriate support to achieve their 
academic and developmental goals.¹–³ 
A core component of many IEPs is social skills training, which seeks to enhance children’s ability to engage 
in appropriate social interactions, manage emotions, and communicate effectively with both peers and adults. 
This review examines the influence of IEPs on social skill development in children with MID by synthesising 
evidence regarding their effectiveness in improving peer interaction, emotional regulation, and 
communication. Additionally, the study evaluates factors influencing IEP effectiveness and highlights key 
challenges associated with implementation. Overall, the review aims to provide insights into optimising IEP 
design and execution to support improved social outcomes for children with MID.⁴–⁶ 
 
REVIEW OF LITERATURE 
Students with Mild Intellectual Disabilities typically demonstrate below-average cognitive functioning, often 
characterised by an intelligence quotient (IQ) ranging from 50 to 70, alongside notable deficits in social skills. 
While some children with MID may perform adequately in certain academic areas, they frequently encounter 
difficulties in social functioning. Common challenges include problems recognising social cues, 
understanding emotional expressions, regulating frustration or anger, and forming meaningful peer 
relationships. These students may also display inappropriate social behaviours such as withdrawal, emotional 

mailto:phdthesis2023@yahoo.com
mailto:shyam.sun89@gmail.com
mailto:Phdthesis2023@yahoo.com


International Journal of Environmental Sciences  
ISSN: 2229-7359 
Vol. 10 No. 6s, 2024 
https://theaspd.com/index.php 
 

875 
 

outbursts, or difficulty maintaining appropriate personal boundaries. Such challenges can result in social 
isolation, increased vulnerability to bullying, and negative impacts on both academic achievement and 
personal development. Enhancing social skills within this population is therefore essential for promoting 
long-term educational and life success. 
Individualised Education Programs (IEPs) are legally mandated plans developed for students with disabilities 
to ensure the provision of individualised support and resources tailored to their specific needs.⁷–⁹ These 
plans are created collaboratively by educators, parents, and specialists and are reviewed periodically to monitor 
student progress. The primary aim of an IEP Is to establish measurable academic and social goals while 
outlining appropriate accommodations and modifications to support goal attainment. 
For children with MID, social skills training is commonly incorporated into IEP goals to improve peer 
interactions, emotional regulation, and participation in school activities. Such training may involve 
interventions including direct instruction in social skills, peer modelling, behavioural strategies, and 
structured opportunities for social engagement. Social skills interventions constitute a critical component of 
many IEPs developed for students with Mild Intellectual Disabilities. These interventions are specifically 
designed to address identified social deficits and equip students with the skills necessary to navigate social 
environments effectively.¹⁰–¹³ 
Peer Interaction 
Peer relationships play a fundamental role in social skill development. Many IEPs incorporate peer-mediated 
strategies in which students with MID are paired with typically developing peers to engage in structured social 
activities or cooperative tasks. These approaches support the development of peer relationships by helping 
students with MID recognise social cues, participate in reciprocal conversations, and initiate play or group 
activities. Participation in social skills groups alongside peers has been shown to improve social acceptance 
and foster a stronger sense of inclusion within the school environment. 
Students with MID often struggle with emotional regulation, which may manifest as frustration, emotional 
outbursts, or difficulty maintaining composure in social situations. Social skills interventions commonly 
include strategies aimed at helping students identify and regulate their emotions. Techniques such as self-
monitoring, relaxation exercises, and problem-solving strategies enable students to manage emotional 
responses more appropriately. Incorporating emotional regulation training within the IEP framework 
provides students with practical tools to manage stress and prevent emotional dysregulation.¹⁴–¹⁷ 
Communication Proficiency 
Effective communication represents a core component of social competence. Students with MID may 
experience difficulties expressing themselves verbally and non-verbally. Individualised Education Programs 
frequently include objectives focused on improving communication skills, such as initiating conversations, 
developing active listening skills, and interpreting non-verbal cues including facial expressions and body 
language. Strengthening communication abilities enables children with MID to engage more successfully in 
social contexts and develop meaningful relationships with peers and adults. 
Research on IEPs and Social Skills Development 
Over the past two decades, numerous studies have examined the effectiveness of IEPs in promoting social 
skills development among children with MID. Consistent evidence indicates that social skills interventions 
integrated within IEPs result in measurable improvements across multiple social domains, including peer 
relationships, emotional regulation, and communication. Students with MID who participate in peer-
mediated interventions as part of their IEPs demonstrate increased social engagement and improved quality 
of peer interactions. These students acquire skills necessary to initiate and sustain conversations, collaborate 
during group tasks, and respond appropriately to social cues, thereby facilitating greater inclusion in 
mainstream classroom settings. As a result, they are more likely to participate in collaborative activities and 
achieve higher levels of social acceptance. 
Emotional regulation interventions embedded within IEPs have been shown to reduce disruptive behaviours 
and emotional outbursts among students with MID. Interventions emphasising self-monitoring, coping 
strategies, and conflict resolution significantly enhance emotional regulation skills, leading to more positive 
interactions with peers and educators and supporting improved social integration.¹⁸–²⁰ 
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Communication Skills 
Communication-focused interventions within IEPs contribute to improvements in both verbal and non-
verbal communication abilities among students with MID. Children who receive direct instruction in 
communication skills and opportunities to practise these skills in real-world social contexts demonstrate 
enhanced conversational competence. Improved communication abilities help reduce the social isolation 
often experienced by students with MID and support the development of more effective peer relationships.²¹–
²³ 
 
METHODOLOGY 
Research Question 
This review addresses the following research question: What is the effectiveness of IEPs in improving social 
skills specifically peer interactions, emotional regulation, and communication among students with Mild 
Intellectual Disabilities? 
Search Strategy 
A systematic literature search was conducted using multiple databases, including Google Scholar, ERIC, and 
PsycINFO. Search terms included “Individualized Education Program,” “social skills,” “Mild Intellectual 
Disabilities,” and “special education.” Studies published in English between 2003 and 2023 were considered 
eligible for inclusion. 
Inclusion and Exclusion Criteria 
Inclusion Criteria: 
Studies involving students with MID (IQ range 50–70) 
Interventions incorporating IEPs with social skills components 
Quantitative studies reporting measurable outcomes (e.g., effect sizes, pre- and post-intervention measures) 
Peer-reviewed journal articles, dissertations, and conference proceedings 
Exclusion Criteria: 
Studies lacking a control or comparison group 
Qualitative studies or case reports without quantitative data 
Studies focusing on severe intellectual disabilities or other developmental disorders 
Study Selection 
Initial screening of titles and abstracts identified 120 studies. Following full-text review, 25 studies met the 
inclusion criteria and were included in the analysis. 
Quality Assessment 
The methodological quality of the included studies was assessed using the Cochrane Risk of Bias Tool, 
evaluating selection bias, performance bias, detection bias, attrition bias, and reporting bias. 
 
RESULTS 
The analysed studies consistently indicate that well-implemented IEPs have a positive impact on social skill 
development among children with MID. Key findings include: 
Enhancement of Peer Connections: Peer-mediated interventions, social skills groups, and cooperative 
learning strategies embedded within IEPs effectively improve peer interactions. Students demonstrate 
improved abilities to initiate and sustain conversations, participate in group activities, and interpret social 
cues. 
Improved Emotional Regulation: IEPs incorporating emotional regulation training are associated with 
reductions in disruptive behaviours and enhanced emotional control. Students develop improved skills for 
managing frustration, anxiety, and emotional responses, resulting in more positive social interactions. 
Enhanced Communication Proficiencies: Targeted instruction in communication skills, including 
conversation initiation, active listening, and interpretation of non-verbal cues, leads to improved expressive 
and receptive communication abilities. 
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Educator and Parental Engagement: Teacher expertise in special education strategies significantly influences 
the effectiveness of IEP implementation. Parental involvement further strengthens social skill development 
by reinforcing learned behaviours within home and community environments. 
 
DISCUSSION 
The findings of this review demonstrate that Individualised Education Programs represent an effective 
mechanism for improving social skills among children with Mild Intellectual Disabilities. Structured social 
skills interventions integrated within IEPs significantly enhance peer interactions, emotional regulation, and 
communication abilities. However, the literature also highlights persistent challenges that limit the optimal 
implementation of IEPs in certain educational contexts. Inadequate teacher training, limited parental 
involvement, and resource constraints remain critical barriers to maximising the benefits of IEPs.²⁴–²⁶ 
A major limitation affecting IEP effectiveness is insufficient teacher preparation in social skills interventions. 
While many educators possess strong general teaching skills, they may lack specialised training required to 
implement evidence-based social skills programmes effectively. Social skills interventions for children with 
MID demand a nuanced understanding of developmental psychology, communication strategies, and 
behavioural management techniques. Without this expertise, educators may struggle to tailor interventions 
to individual student needs, resulting in suboptimal outcomes.²⁷–²⁹ 
Furthermore, integrating social skills training into academic curricula presents additional challenges. 
Educators often face competing demands related to academic instruction and social development goals. 
Successfully balancing these priorities requires specialised training that is not always emphasised in traditional 
teacher education programmes. Addressing this issue necessitates targeted professional development 
initiatives and ongoing training opportunities to equip educators with practical strategies for fostering social 
development.³⁰–³² 
Continued professional support, access to instructional resources, and participation in professional learning 
communities further enhance teachers’ capacity to implement effective social skills interventions. 
Collaborative environments enable educators to share best practices and address implementation challenges 
collectively.³³,³⁴ 
Parental Involvement 
Limited parental involvement represents another significant barrier to effective IEP implementation. Active 
engagement of parents is essential for reinforcing social skills beyond the classroom setting. When parents 
participate meaningfully in the IEP process, they are better equipped to support their child’s social 
development through guided practice, modelling appropriate interactions, and fostering emotionally 
supportive home environments.³⁵–³⁷ 
However, many parents may be unaware of their role in the IEP process or lack sufficient knowledge to 
support social skills development effectively. Communication gaps between educators and parents, language 
barriers, and insufficient explanation of IEP goals may contribute to reduced parental engagement. In some 
cases, cultural, social, or economic factors further limit parents’ involvement. Educational institutions can 
address these challenges by providing clear information, offering parent training workshops, and actively 
involving families in goal-setting and progress evaluation.³⁸–⁴³ 
Resource Limitations 
Resource constraints pose substantial challenges to the effective implementation of IEPs, particularly in 
under-resourced schools. Students with MID often require specialised personnel, assistive technologies, and 
tailored instructional materials to support social skills development. Financial limitations may restrict access 
to speech therapists, social workers, and special education teachers, particularly in rural or low-income 
settings. Assistive technologies that facilitate communication and social interaction are frequently cost-
prohibitive, limiting their availability.⁴⁴–⁴⁶ 
Additionally, limited access to structured social skills curricula and instructional materials may compromise 
intervention quality. Addressing these limitations requires increased funding for special education 
programmes, exploration of alternative funding sources, and collaboration with community organisations. 
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Partnerships among schools, policymakers, and community stakeholders may help optimise resource 
allocation and expand access to essential supports.⁴⁷–⁵² 
Individualisation Versus Standardisation 
Another factor influencing IEP effectiveness is the balance between individualisation and standardisation. 
Although IEPs are designed to be individualised, some educational systems adopt uniform approaches to 
social skills training that fail to account for individual differences among students with MID. Such “one-size-
fits-all” strategies may limit the effectiveness of interventions by overlooking unique strengths, challenges, and 
developmental needs.⁵³–⁵⁵ 
To address this issue, schools should prioritise the development of highly individualised social skills goals 
based on comprehensive assessments. Goals should be collaboratively developed and regularly reviewed to 
ensure alignment with students’ evolving needs. Establishing flexible intervention frameworks that maintain 
consistency while allowing individual adaptation may enhance both fidelity and effectiveness.56-58 
 
CONCLUSION 
In conclusion, Individualised Education Programs have demonstrated substantial effectiveness in improving 
social skills among students with Mild Intellectual Disabilities. However, persistent challenges including 
limited teacher training, insufficient parental involvement, resource constraints, and difficulties in achieving 
true individualisation—continue to hinder optimal implementation. Addressing these challenges requires 
coordinated efforts among educators, parents, administrators, and policymakers. Investments in professional 
development, strengthened family engagement, improved resource allocation, and tailored intervention 
design are essential for maximising IEP effectiveness. 
By overcoming these barriers, educational systems can significantly enhance social skills development, leading 
to improved academic achievement, stronger social integration, and more positive long-term outcomes for 
individuals with MID. Future research should focus on identifying best practices for social skills interventions, 
exploring strategies to overcome implementation challenges, and examining the long-term impact of IEP-
based social skills training on life outcomes. Strengthening the quality and consistency of IEP implementation 
is essential for fostering inclusive educational environments that support the holistic development of socially 
competent individuals. 
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