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Abstract 
The development of 21st century learning design helps teachers redesign learning activities to keep up with the current of 
the times, so that they can produce students who are ready to answer the challenges of the times. To develop 21st-century 
learning, teachers must embark on one step of change, which is to transform traditional teacher-centered learning patterns 
into student-centered learning patterns. The purpose of this study is to investigate the adoption behavior of 21st century 
learning models in the environment of educators in vocational schools from a more comprehensive social and psychological 
perspective using the framework of Planned Behavior Theory (TPB). The findings show that attitudes towards adoption, 
subjective norms and perceived control of behavior all play an important role in determining  the intention of accounting 
teachers. To adopt the pedagogical principles of 21st century learning in learning. Intention is also a significant mediator 
for the adoption of 21st century learning models in accounting learning  
Keywords: Teacher, Learning 21st century , TPB 
 
INTRODUCTION 
The Ministry of Education, Culture, Research, and Technology (Kemendikburistek) issued a policy in the 
development of the Independent Curriculum which focuses on essential materials and character 
development of the Pancasila Student Profile (Falestin & Ulfa, 2010); (Koehorst et al., 2021; Muhali, 2019; 
Saifurrahman et al., 2021). The Independent Learning Curriculum is here as an answer to the tight 
competition for human resources globally in the 21st century as an option for learning recovery during 2022-
2024. The Kemendikburistek policy regarding this national curriculum will be reviewed in 2024 based on 
an evaluation during the learning recovery period. Lukum in Putriani & Hudaidah (2021) stated that there 
are three major competencies in the 21st century, namely thinking competency, acting competency, and 
living competency in the world. These three competencies should be applied in 21st century learning because 
in this era, innovative and creative people who can adapt quickly will be needed. This is an important review 
for the government to be able to provide adequate infrastructure as soon as possible in facing global 
developments, especially the era of society 5.0 (Sugeng & Suryani, 2023; Wahyono et al., 2020). 
The new skills needed to navigate teachers and the workplace in the current century have been labeled 21st 
century skills (Griffin, McGaw, & Care, 2012) and characterized as skills that are essential to functioning 
effectively in society (Dede, 2009; Griffin et al., 2012; Partnership for 21st Century Skills, 2012). A number 
of national and international frameworks have been outlined to systematize and define 21st century skills 
(Binkley et al., 2012; Ferrari, 2013; Fraillon et al., 2013; (Khalil & Osman, n.d.; Lapek, n.d.)). 21st century 
learning is the accumulation of knowledge, work habits, and soft skills, including digital literacy, critical 
thinking, and problem solving, that will help students pursue successful careers in the modern workplace 
(Bao & Koenig, 2019; Lu et al., 2021; Saravanamuthu, 2015; Sawani et al., 2016). 
Theory of Planned Behavior (TPB) states that individual behavioral beliefs, normative beliefs and control 
beliefs each determine behavior. Attitudes, subjective norms and perceived behavioral control collectively 
influence individual behavioral intentions and actual behavior when decisions in an action are voluntary 
and under individual control. According to TPB behavior is a function of the intention to perform the 
behavior (Ajzen I, 1991 Faisal et al. 2020a; de Leeuw et al. 2015a; Mahyarni 2013a; Sulaeman et al. 2017; 
Yusop, Habibi, and Razak 2021a). 
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Attitude is an evaluation or reaction of feelings. According to Ajzen (1991) attitude is the extent to which a 
person has a favorable or unfavorable assessment based on behavior. The assessment can be a positive or 
negative assessment. A person's attitude towards an object is a feeling of support or bias or a feeling of 
disapproval or disapproval of the object (Berkowitz in Azwar, 2013). The teacher's attitude in 21st century 
learning, the teacher accepts and is able to carry out his duties optimally. In carrying out their duties, teachers 
prepare 21st century learning plans with a scientific approach based on technology, pedagogy and content 
knowledge (TPACK), innovative learning models, appropriate methods and develop character education 
reinforcement (PPK) and 21st century skills according to the International Society for Technology in 
Education in (Daryanto and Karim 2017) the characteristics of skills needed by 21st century teachers are to 
be a model of how to learn and work in the digital era and encourage a model of responsibility and a digital 
society. The scientific approach includes components of observing, asking, collecting information or 
experiments, analyzing information, and communicating. Technological, pedagogical and content 
knowledge (TPACK) is a framework for integrating technology into the learning process that involves a 
package of technological knowledge, pedagogical knowledge, and material knowledge. In this case, teachers 
can create learning videos with supporting applications, interactive Student Worksheets (LKPD) such as in 
liveworksheets, create evaluations in google forms, quizzes, and liveworksheets, and create teaching materials 
in the form of e-books with the anyflip application. According to Permendikbud no. 22 of 2016, learning 
uses innovative models such as problem-based learning (PBL), project-based learning (PJBL), Discovery, and 
Inquiry. In today's digital era, teachers are expected to be able to design, develop, and evaluate learning 
authentically. Authentic learning through learning experiences by combining the latest evaluation tools and 
optimizing the learning environment to develop students' knowledge, skills, and behavior. Where all 
activities designed can develop PPK (religious, nationalist, independent, mutual cooperation, integrity) in 
the 2013 curriculum and the Pancasila student profile (PPP) for the independent curriculum and 21st 
century skills (Creativity, Critical Thinking, Collaboration, Communication). This is in accordance with the 
research of Sugeng and Suryani (2023) the results of the study showed that attitudes play a role in intentions 
and behavior. Jody Haney's research (1996) showed that attitudes influence intentions and behavior. 
Andini's research (2020) which stated the results of her research that attitudes influence teacher behavior. 
Doris Coy's research (2009) the results of the study showed that attitudes influence teacher behavior. In 
contrast to Mailizar's research (2021) the results of the study showed that attitudes had no effect on teacher 
behavior. Muhamad Ridhuwan's research, 2020 the results of the study showed that attitudes had no effect 
on teacher behavior in adopting technology. The concept according to Mailizar about attitude as a tendency 
to respond to an event in a pleasant or unpleasant way. The attitude in the study is that users tend to follow 
certain behaviors based on their positive attitudes. The results of this study differ from the studies of Sugeng 
and Suryani, Jody Honey, Andini, Doris Coy because there is no intention of teachers to integrate 
technology into teaching activities in their current learning which causes a gap in Muhamad Ridhuwan's 
research with others. 
Subjective norms are a person's perception or view of the beliefs of others that will influence the intention 
to do or not do the behavior being considered (Jogiyanto, 2007); related to normative decisions felt by 
vocational school teachers based on behavior. Subjective norms are individuals' perceptions of social pressure 
to do or not do behavior (Ajzen, 2005). In this case, individuals feel pressured by people outside themselves 
to do or not do an action. If individuals feel that it is their personal right to determine what they will do, 
not determined by others around them, then the individual will ignore people's views on the behavior they 
will do (Ajzen I, 1991; Hamilton et al., 2011; Kuswati and Saleha 2018; Learning Activities for Development 
21st Century Students Teamwork Behavior n.d.; de Leeuw et al. 2015a)). In adopting 21st century learning, 
subjective norms are needed by teachers. This is in accordance with Andini's research in 2020, which states 
that subjective norms influence teacher behavior. Sugeng's research (2023) results showed that subjective 
norms have a role in intentions and behavior. Haney's (1996) research shows that attitudes influence 
intentions and behavior. Coy's (2009) research results show that subjective norms influence teacher 
behavior. Mailizar's 2021 research results show that subjective norms do not influence teacher behavior. The 
concept according to Mailizar in his research on subjective norms is the teacher's view of doing or not doing 
e-learning in his behavior. The results of this study differ from Andini's, Jody Honey's, Doris Coy's research 
because there is no subjective norm through teachers' beliefs to integrate technology/e-learning into teaching 
activities in learning which causes a gap between Mailizar's research and others. 
Perceived behavioral control is the presence or absence of the necessary resources and opportunities, the 
individual's perception of the ease or difficulty in performing the behavior (Hamilton K et al., 2011). 
Individuals have control over behavior and have the confidence to control behavior. The extent to which 



 

International Journal of Environmental Sciences 
ISSN: 2229-7359 
Vol. 11 No. 25s,2025 
https://theaspd.com/index.php 

91  

vocational high school teachers feel capable of adopting 21st century learning. The extent to which 
vocational high school teachers feel that the behavior of adopting 21st century learning is under their 
control. The level of ease or difficulty anticipated develops the intention to adopt and confidence in the 
ability to implement 21st century learning. Perceived behavioral control is interpreted the same as self-
efficacy, namely the belief that an individual has or has not carried out a certain behavior, the individual has 
the facilities and time to carry out the behavior, then the individual estimates his/her ability whether he/she 
has the ability or not to carry out the behavior (Ajzen I, 1991; Hamilton K et al., 2011). Teachers who have 
confidence in adopting 21st century learning will be better prepared to face online learning problems. 
(Mutuli LA & Walingo MK, 2014). 
Intention is the level of certainty about behavioral practices (such as adoption of 21st century learning) as 
the main predictor of behavior. Intention is understood to capture the motivational dimension related to 
behavior (Ajzen, 1991). A person's motivation drives them to do/participate in certain behaviors. Intention 
is said to be a direct antecedent/precursor of behavior which is a person's tendency to choose to do or not 
do something. This intention is determined by the extent to which an individual has a positive attitude 
towards a particular behavior, and the extent to which he chooses to do a particular behavior and gets 
support from other people who influence his life (Eng E, 2002). Meanwhile, behavior according to Ajzen I 
(2006) is an individual's response observed in a situation of adoption of 21st century learning related to a 
given target, and behavior is a function of the intention that matches, and correlates with the individual's 
belief in his ability to perform the behavior. 
Intention according to (Mahyarni, 2013b)is the heart's movement towards what is considered in accordance 
with the goal, either to obtain benefits or prevent evil. Intention is interpreted as a will that is accompanied 
by action and is a barometer for straightening an action. If a person's intention is good, then the resulting 
action will be good. Conversely, if a person's intention is bad, then the resulting action will also be bad 
(Nawawi in Murtadho & Salafuddin, 2001). According to the Theory of Planned Behavior (TPB), intention 
is a cognitive representation of a person's readiness to carry out certain behaviors/actions, and this intention 
can be used to measure a person's behavior/actions (Ajzen, 2006). This means that a person's behavior will 
be realized if there is an intention to behave. The concept of intention that has been described above, when 
associated with the adoption of 21st century learning is the teacher's intention in adopting 21st century 
learning. Thus, this individual's intention is very important for behavior/actions in adopting 21st century 
learning. This is in accordance with Andini's 2020 research which states that intention influences teacher 
behavior. Pham Thi Bich's research, 2021 research results show that teacher intentions influence teacher 
behavior in implementing IT. Doris Coy's research 2009 research results show that teacher intentions 
influence teacher behavior. Kenneth's research results 2018 research results show that there is teacher 
intention towards teacher behavior in using E-Learning. Esra Harmandaoglu's research results 2019 show 
that teacher intentions do not influence behavior. The results of this study differ from Andini, Pham Thi 
Bich, Esra Harmandaoglu because teachers are not ready to use application software in their learning which 
causes a gap between Esra Harmandaoglu's research and others. 
Behavioral control is a state in which a person feels able to determine the behavior Wahyuni et al., (2017:12). 
Perceived behavioral control is defined as the extent to which a person has control over internal and external 
factors that facilitate or inhibit behavioral performance. Control beliefs are a person's beliefs about the 
factors present that facilitate or prevent the implementation of a behavior”. Brown & Carvajal, (2009:4). 
Teacher behavioral control is needed by teachers in adopting 21st century learning. This is in accordance 
with Bambang Sugeng's research (2023) the results of the study showed that lecturer behavioral control has 
a role in intentions and behavior. Jodi Honey (1996) the results of the study showed that there was an 
influence of teacher behavioral control on teacher intentions. Andini's research in (2020), which stated that 
behavioral control had an effect on teacher behavior. Doris Coy's research in (2009) with the title research 
results show behavioral control has an effect on teacher behavior. Mailizar's research in 2021 the results of 
the study showed that behavioral control had no effect on behavior. The concept according to Mailizar in 
his research on behavioral control carried out by teachers, namely in using e-learning in their learning. The 
results of this study differ from the research of Jody Honey, Andini, Doris Coy due to the absence of 
behavioral control/control from teachers in integrating technology/e-learning in teaching activities in their 
learning which causes a gap between Mailizar's research and others. 
Research on 21st century learning is a phenomenon that has been widely studied by various researchers, 
including:(Adams et al. 2022; Cha and Carrier 2016; Faisal et al. 2020a; Holzmann, Schwarz, and Audretsch 
2020; Khalil and Osman n.d.; Maass et al. 2022; Mok, Xiong, and Bin Aedy Rahman 2021; Nadlifatin, 
Ardiansyahmiraja, and Persada 2020; Pujiharti et al. 2021; Tagoe and Abakah 2014; Tunkham, Donpudsa, 
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and Dornbundit 2016; View of Blended Learning in Teacher Profession Education (PPG) of Germany 
Education as The 21st Century Teacher Training Model.pdf n.d.; Wulandari 2021a, 2021b; Yulianto, 
Pramudya, and Slamet 2019)  
 
LITERATURE REVIEW 
Conception 21st Century Learning 
Entering the 21st century, teachers are expected to be able to organize a learning process that is based on 
the four pillars of learning recommended by the UNESCO International Commission (Syaiful, 2017)for 
Education, namely: learning to know, learning to do, learning to be , and learning to live together. If observed, the 
four pillars require a teacher to be creative, work diligently and must be able and willing to improve his/her 
abilities. (Syaiful, 2017)states that based on these demands, a teacher is finally required to play a more active 
and creative role . 
Models models 21st Century Learning 
The choice of use of the appropriate learning model by educators in designing learning is very influential in 
the implementation of the learning process carried out by educators. The following are suggested models for 
century education 21 Which Can chosen by Teacher adjusted to needs (Barbara, 2012; Bell, 2010; Khalil & 
Osman, n.d.; Lapek, n.d.; Nor & Kasim, 2015; Peters-burton & Stehle, 2019; Scott, 2015; Stehle & Peters-
Burton, 2019a, 2019b). The term 21st century skills according to Elizabeth,2021 is commonly used to refer 
to certain core competencies such as collaboration, digital literacy, critical thinking, and problem solving 
that school advocates believe need to be taught to help students thrive in today's world. However, in a 
broader sense, the idea of 21st-century learning is open to interpretation and controversy . According to 
Barnet Berry, 2020 Twenty-first century learning means students master content while producing, 
synthesizing, and evaluating information from a variety of subjects and sources with an understanding and 
respect for diverse cultures. The 21st century learning model is an approach to teaching that combines 
content with skills (Khalil & Osman, n.d.; Lapek, n.d.; Sugeng & Suryani, 2024). Without skills, students 
are left to memorize facts, memorize worksheet details, and make their educational experience passive. 
Without content, students may engage in problem solving or teamwork experiences that are considered 
trivial, relevant without any rigor. So it can be concluded that the 21st century learning model is a learning 
model that integrates content and 21st century skills. In learning our 21st century know the 4 principles his 
learning among others, namely : ( 1) instruction should be student-centered; (2) education should be collaborative; 
(3) learning should have context; and (4) schools should be integrated with society (Bell, 2010; Brun & Hinostroza, 
2014; Chai & Kong, 2017; Kim et al., 2019; Partnership for 21st, 2015; Wulandari, 2021a). 
Theory of Planned Behavior (TPB) 
Theory of Planned Behavior (TPB) is a development of the Theory of Reasoned Action (TRA) which was previously 
proposed by Fishbein and Ajzen in 1975. Ajzen's TPB has been widely accepted as a tool for analyzing the 
differences between attitudes and intentions as well as intentions and behavior. In this regard, efforts to 
use TPB as an approach to explain teacher behavior can help overcome some of the limitations of previous 
research, and provide a means to understand the wide gap observed between attitudes and behavior (Park 
and Blenkinsopp 2009). (Ajzen and Fishben; 1988; Abdalhamid et al. 2020b; de Leeuw et al. 2015a)refined 
the Theory of Reasoned Action (TRA) and gave it the name TPB. TPB explains that the behavior carried out 
by individuals arises because of the individual's intention to behave and the individual's intention is caused 
by several internal and external factors of the individual. Individual attitudes towards behavior include 
beliefs about a behavior, evaluation of behavioral results, subjective norms, normative beliefs and 
motivation to comply (Sulistomo and Prastiwi 2011). The Theory of Planned Behavior (TPB) seems very 
appropriate to explain teachers' intentions in adopting 21st century learning, in this case the actions taken 
are based on very complex psychological processes (Gundlach, Douglas, and Martinko 2003) (Arif & 
Kanwal, 2016; de Leeuw et al., 2015b; Faisal et al., 2020b; Mahyarni, 2013b; Yusop et al., 2021b). 
TPB explains that an individual's intention to behave is determined by three factors, namely: attitude 
toward the behavior, subjective norms and perceptions of behavioral control. From several definitions of 
the Theory of Planned Behavior according to several researchers above, it can be concluded that the Theory 
of Planned Behavior is the intention that arises from the individual to behave and the intention from both 
internal and external factors of the individual. The intention to carry out a behavior is influenced by three 
variables, namely attitude toward the behavior, subjective norms and perceptions of behavioral control. The 
Theory of Planned Behavior is a development of the Theory of Reasoned Action (TRA) which was 
previously proposed by Fishbein and Ajzen in 1975 .   
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METHODS 
Research design 
This research is a quantitative approach research that aims to describe and analyze the influence between 
variables. The method used is explanatory (Cohen, SG, & Bailey, DE, 1997 (Khalil & Osman, n.d.; 
Rungrangtanapol & Khlaisang, 2021; Thu et al., 2021a; Wijayanti et al., 2021)). Descriptive research is 
conducted to describe or describe the research object studied systematically and explain how much 
influence the interaction relationship between predictor variables and criterion variables (Cohen, SG, & 
Bailey, DE, 1997). Explanatory research is conducted to explain the causal relationship between hypothesis 
testing variables so that a conclusion can be obtained (Cohen, SG, & Bailey, DE, 1997). There are five 
types of variables used including teacher attitudes about the adoption of 21st century learning, teacher 
subjective norms related to the adoption of 21st century learning, teacher behavioral control related to 
the adoption of 21st century learning as a predictor variable, and two criterion variables, namely teacher 
intentions and actual teacher behavior. The purpose of this study was to determine whether or not there 
was an influence of the variables of teacher attitudes about the adoption of 21st century learning, teacher 
subjective norms related to the adoption of 21st century learning, teacher behavioral control related to 
the adoption of 21st century learning, teacher intentions and actual teacher behavior. 
Population and Sample 
Population is a region generalisation which subject that has certain quantities and charateristic structures 
that are determined by researcher to be learned and then finding the conclusion(Chen, et al., 2008; Fitriati 
and Prayudi 2021; Ngabiyanto et al. 2021; Thu et al. 2021b)). Population in this study are vocational school 
teacher majoring in accounting in East Java province. I reviewed it from East Java Accounting Subject 
Teacher Deliberation (MGMP) data accounting teachers totaled 545 respondents. According to Chen 
(2008) , a sample is part of the number and characteristics of the population. What is learned from the 
sample, the conclusion can be applied to the population. Therefore, samples taken from the population 
must be truly representative (Bryman, 2021; Editor 2021; Lu, Lo, and Syu 2021; Utami et al. 2021)). This 
study uses convenience sampling techniques. According to Sanusi (2014:94), convenience sampling or 
accidental sampling is the determination of respondents as samples based on chance factors.  
Data Collection Instruments and Techniques 
In this study, the assessment instrument used is a questionnaire The questionnaire was chosen in this study 
because the data taken in this study are in the form of attitude, opinion and perception variables. 
Questionnaires are very helpful in the quantitative research process. Sugiyono (2017) stated that 
questionnaire is a data collection technique that is carried out by giving a set of questions or written 
statements to respondents to be answered. The questionnaire referred to in this study is closed, which means 
that each question item that has been provided has a scalable answer choice. Each available answer option 
has a different weight level. The instruments in this study were developed based on the study of various 
literature, the references used in this study were Atsoglou and Jimoyiannis (2012) previously related to the 
variables of teachers' attitudes about the adoption of 21st century learning, subjective norms of teachers 
related to the adoption of 21st century learning, control of teacher behavior related to the adoption of 21st 
century learning, teachers' intentions in adopting 21st century learning,  and the actual behavior of teachers 
in adopting 21st century learning in the province of East Java. In this study, data was collected using 
questionnaires in the form of a list of written questions about teachers' attitudes about adopting 21st century 
learning models, teachers' subjective norms about 21st century learning adoption, teacher behavior control 
about 21st century learning adoption, and teachers' intentions to adopt 21st century learning models and 
teachers' actual behavior adopting 21st century learning models. The questionnaire used in this study is a 
closed questionnaire, meaning that the questions in the questionnaire already have answer options in the 
questionnaire. The researcher shared a questionnaire google form link to accounting vocational school 
teachers who are members of the East Java MGMP. The answer choice in question refers to the likert scale 
which has five answer choices and has its own meaning. 
 
RESULTS AND DISCUSSION 
The outer model and inner model tests that have been carried out, the outer model and inner model have 
met the requirements for hypothesis testing. The following model is obtained. The hypothesis testing carried 
out in this study is divided into two stages, the first is testing the direct effect and the second is testing the 
indirect effect which is carried out through bootstrapping on Smart PLS 3.0 software. The path diagram of 
this study can be seen in the Figure below. 
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Figure 1 Analysis path 
 
Direct influence testing is used to test hypotheses 1, 2, 3, 4 and 5 in this study. This test uses the path 
coefficients value , by considering the t-statistics value which is more than the t-table (1.96) and the p-value 
<0.05 has the conclusion that the hypothesis can be accepted, then the direct influence is positive and 
significant between the variables tested. Test results hypothesis First show that variable Teachers' Attitudes 
about Adoption of 21st Century Learning Models (TA) with Teachers' intention to adopt learning models 
21st century (IT) has coefficient with mark positive . Calculation results show  mark coefficient track of 
0.213 with t - value of 2,998 which means more big of 1.96 and a p-value of 0.003 or more small from 0.05. 
So that can it is said that Teachers' Attitudes about Adoption of 21st Century Learning Models own 
influence positive and significant in a way direct to Teachers' intention to adopt learning models 21st century 
. In study Here , hypothesis 1 is accepted Because Teachers' Attitudes about Adoption of 21st Century 
Learning Models has positive and significant influence to Teachers' intention to adopt learning models 21st 
century . This result meaningful the more Good Teachers' Attitudes about Adoption of 21st Century 
Learning Models so will the more can increase Teachers' intention to adopt learning models 21st century . 
Test results hypothesis second show that Subjective Norm variables of teachers about adoption of learning 
models 21st century (SNT) with Teachers' intention to adopt learning models 21st century (IT) shows mark 
coefficient track of 0.171 with t - value of 2,345 which means more big of 1.96 and a p-value of 0.019 or 
more small from 0.05. So that the Subjective Norms of teachers about adoption of learning models 21st 
century own influence positive and significant in a way direct to Teachers' intention to adopt learning models 
21st century on Accounting Vocational School teachers in East Java. In study Here, hypothesis 2 is accepted 
because of the teacher's Subjective Norms about adoption of learning models 21st century has positive and 
significant influence to Teachers' intention to adopt learning models 21st century . This result meaningful 
the more both Subjective Norms of teachers about adoption of learning models 21st century so will the 
more increase Teachers' intention to adopt learning models 21st century on Accounting Vocational School 
teachers in East Java . 
Test results hypothesis third show that variable Control Teacher behavior regarding adoption of learning 
models 21st century (X3) with Teachers' intention to adopt learning models 21st century shows mark 
coefficient track of 0.479 with t - value of 6,707 which means more big of 1.96 and a p-value of 0.000 or 
more small from 0.05. So that Control Teacher behavior regarding adoption of learning models 21st century 
own influence positive and significant in a way direct to Teachers' intention to adopt learning models 21st 
century on Accounting Vocational School teachers in East Java. In study Here, hypothesis 3 is accepted. 
Because Control Teacher behavior regarding adoption of learning models 21st century has positive and 
significant influence to Teachers' intention to adopt learning models 21st century. This result meaningful 
the more Good Control Teacher behavior regarding adoption of learning models 21st century so will the 
more can increase Teachers' intention to adopt learning models 21st century on Accounting Vocational 
School teachers in East Java. 
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Test results hypothesis fourth show that variable Teachers' Intention to Adopt 21st Century Learning 
Models with behavior actual teacher adopts learning model 21st century shows mark coefficient track of 
0.760 with t - value of 14,074 which means more big of 1.96 and a p-value of 0.000 or more small from 0.05. 
So that can it is said that Teachers' Intentions to Adopt 21st Century Learning Models own influence 
positive and significant in a way direct to behavior actual teacher adopts learning model 21st century on 
Accounting Vocational School teachers in East Java. In study Here , hypothesis 4 is accepted. Because 
Teachers' Intention to Adopt 21st Century Learning Models has positive and significant influence to my 
behavior actual teacher adopts learning model 21st century. This result meaningful the more Good Teachers' 
Intentions to Adopt 21st Century Learning Models so will the more can increase behavior actual teacher 
adopts learning model 21st century on Accounting Vocational School teachers in East Java. 
Test results hypothesis fifth show that Teachers' intention to adopt learning models 21st century mediation 
influence variable Teachers' Attitudes about adoption of learning models 21st century with Behavior 
Current Teachers Adopting 21st Century Learning Models shows mark coefficient track of 0.162 with t - 
value of 2,763 which means more big of 1.96 and a p-value of 0.006 or more small from 0.05. This is can it 
is said that teacher's intention to adopt learning models 21st century mediation Teachers' Attitudes about 
adoption of learning models 21st century has influence positive and significant to Behavior Current 
Teachers Adopt 21st Century Learning Models. In study Here, hypothesis 5 is accepted. Because Teachers' 
intention to adopt learning models century 21 own positive and significant influence to Behavior Current 
Teachers Adopt 21st Century Learning Models. These results show that Behavior Current Teacher Adoption 
of the Century Learning Model in Accounting Vocational School Teachers in East Java can improved with 
teacher's attitude about adoption of learning models good 21st century If supported by the teacher's 
intention to adopt the learning model 21st century. 
 
CONCLUSION 
This study done with objective for know influence Teachers' Attitudes about Adoption of 21st Century 
Learning Models, Teachers' Subjective Norms about adoption of learning models 21st century, Control 
Teacher behavior regarding adoption of learning models 21st Century, Teachers' Intention to Adopt 21st 
Century Learning Models to Behavior Current Teachers Adopt 21st Century Learning Models on Accounting 
Vocational School teachers in East Java . Based on research that has been done obtained conclusion as 
following : (1) Teachers' attitudes towards the adoption of 21st century learning models have an influence in 
a way positive and significant impact on teachers' intention to adopt 21st century learning models . The 
results of the study This prove that hypothesis first received; (2) Teachers' subjective norms regarding the 
adoption of 21st century learning models have a positive and significant influence on teachers' intentions to 
adopt 21st century learning models . Research results This prove that hypothesis both are accepted; (3) 
Teachers' behavioral control regarding the adoption of 21st century learning models has a positive and 
significant influence on teachers' intentions to adopt 21st century learning models. Research results This 
prove that hypothesis third accepted; (4) Teachers' intention to adopt 21st century learning models has a 
positive and significant influence on teachers' actual behavior in adopting 21st century learning models. 
Research results This prove that hypothesis the fourth is accepted; and (5) Teachers' intention to adopt 21st 
century learning models mediates the influence of teachers' attitudes about adopting 21st century learning 
models on teachers' actual behavior in adopting 21st century learning models significantly. Research results 
This prove that hypothesis the fifth is accepted. 
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