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Abstract 
Gender justice in teacher education is foundational to fostering inclusive, equitable, and socially responsive learning 
environments. Despite growing awareness around gender equity in broader educational discourse, its practical 
integration into teacher training remains inconsistent and underdeveloped. Pedagogical paradigms often reflect 
dominant ideologies that marginalize gender-diverse perspectives, while institutional management structures may 
reinforce patriarchal norms through hierarchical governance and limited representation of women and gender 
minorities in leadership. A critical examination of how gender equity is addressed reveals that most teacher education 
programs engage with gender issues in a tokenistic or compliance-based manner rather than embedding them within 
the core educational philosophy. Curricular frameworks frequently lack intersectional depth, failing to address how 
gender intersects with race, class, ability, and sexuality. Pedagogical practices may reproduce stereotypes rather than 
challenge them, especially in the absence of gender-sensitive training for teacher educators. Institutional management 
also plays a crucial role in sustaining or transforming the gender dynamics within teacher education. Decision-making 
spaces often lack inclusivity, and policies may not adequately support gender-affirming practices or challenge 
discriminatory norms. Leadership development opportunities for underrepresented gender identities remain limited, 
undermining the institutional commitment to justice and equity. Transformative integration of gender justice demands 
a reimagining of both pedagogy and governance—centered on reflexivity, critical engagement, and participatory 
leadership. Gender must be recognized not as a supplemental topic but as a core element that shapes teaching, learning, 
and institutional culture. Addressing this requires systemic changes in curriculum design, professional development, 
and leadership pathways to dismantle entrenched inequities and cultivate truly equitable teacher education 
environments. 
Keywords: Gender Justice, Teacher Education, Equity Integration, Critical Pedagogy, Institutional Governance, 
Intersectionality, Feminist Theory, Inclusive Curriculum, Educational Leadership, Social Justice Education. 
 
INTRODUCTION 
Gender justice in teacher education is increasingly recognized as a fundamental component in achieving 
inclusive and equitable educational systems. It involves more than balancing numbers or increasing 
representation; it encompasses structural reforms in pedagogy, institutional culture, and leadership to 
ensure all gender identities are valued, supported, and empowered. While policy discussions around 
gender equity have gained momentum, actual implementation in teacher education remains uneven and 
often superficial. By 2025, global education data shows that women constitute the majority of the teaching 
workforce, particularly at the primary level. However, their presence sharply declines in leadership roles. 
This imbalance reveals deep-rooted structural barriers, where women may enter teaching in large numbers 
but face limited opportunities for advancement into decision-making positions. These obstacles are not 
only institutional but cultural, as outdated gender norms and expectations continue to shape professional 
pathways. In the Indian context, recent data from the 2023–24 academic year confirms that women now 
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comprise over 53% of the school teaching workforce—crossing the halfway mark for the first time. This 
shift is largely driven by private sector recruitment, which has shown a 20% increase in female teacher 
participation over the past five years. Despite this progress, leadership positions in schools and teacher 
training institutions remain predominantly male. Only around 30% of school principals are women, and 
female representation in academic leadership within higher education is below 15%. Regional disparities 
also persist. States such as Kerala, Tamil Nadu, and Delhi report female teacher ratios exceeding 60%, 
while others like Odisha and Tripura remain below the national average. These patterns indicate that 
gender justice in education cannot be measured by headcounts alone. Qualitative dimensions—such as 
access to leadership, voice in policy-making, and control over resources—are equally crucial. Teacher 
education institutions often mirror broader societal inequalities. Curricula may reference gender issues 
but rarely integrate them through a critical, intersectional lens. Gender studies, where included, are often 
treated as optional modules rather than core components of pedagogical training. Many teacher educators 
themselves have limited exposure to feminist or gender-responsive pedagogy, which affects how future 
teachers are prepared to handle gender dynamics in classrooms. Institutional management structures add 
another layer of complexity. Promotion policies often lack transparency, and mentorship opportunities 
for women and gender-diverse faculty remain limited. Furthermore, responsibilities related to family and 
caregiving, which disproportionately affect women, are rarely accounted for in workload planning or 
career advancement evaluations. These gaps reflect an urgent need for structural transformation that goes 
beyond surface-level equity initiatives. Addressing gender justice in teacher education requires a systemic 
approach. Pedagogical paradigms must embrace inclusivity, critical reflection, and empowerment. 
Institutional governance must be restructured to support equitable participation at all levels. Leadership 
development, capacity building, and accountability mechanisms should prioritize diversity and fairness. 
Only through such comprehensive reform can teacher education evolve into a transformative space that 
not only teaches gender equity—but practices it. 
 
Statement of the Problem 
Despite decades of advocacy and reform in the field of education, gender justice remains a deeply 
unresolved issue within teacher education systems. While women constitute a growing proportion of the 
teaching workforce, especially at the elementary and secondary levels, this numerical representation has 
not translated into substantive equity in leadership, influence, or institutional power. Gender equity is 
often addressed superficially in teacher training programs, with limited integration into curriculum 
design, pedagogy, or institutional culture. Teacher education institutions (TEIs), which serve as 
foundational spaces for shaping the beliefs, values, and professional competencies of future educators, 
are often constrained by traditional pedagogical paradigms that reinforce rather than challenge gender 
norms. Gender issues may be included in course content as isolated topics, but they are rarely woven into 
the core philosophy or teaching practices. As a result, teacher trainees are not adequately prepared to 
engage critically with issues of gender inequality in schools or society at large. At the same time, 
institutional management structures frequently reflect systemic gender imbalances. Women and gender-
diverse individuals face multiple barriers in accessing leadership positions within TEIs, including lack of 
mentorship, rigid hierarchies, and gender-insensitive workplace policies. These conditions perpetuate 
environments where decision-making power is unequally distributed and gender justice is not actively 
promoted or prioritized. The lack of integration of gender justice into both pedagogy and institutional 
governance not only undermines the goals of inclusive education but also reinforces broader societal 
inequalities. Teacher education must serve not just to produce competent educators but to cultivate 
agents of social change. However, without critical interrogation of existing structures and paradigms, TEIs 
risk reproducing the very inequities they seek to eliminate. There is an urgent need to examine how 
gender justice is conceptualized, taught, and implemented in teacher education, and how institutional 
frameworks either support or hinder this integration. Addressing this problem is essential for fostering a 
more inclusive, equitable, and socially just education system. 
Objectives of the study 
➢ To analyze the extent to which gender justice is integrated into the curriculum and pedagogical 
practices of teacher education institutions. 
➢ To examine the representation and participation of women and gender-diverse individuals in the 
leadership and management structures of teacher education institutions. 
➢ To identify the barriers and challenges faced by teacher educators and trainees in promoting 
gender-equitable teaching and institutional practices. 
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➢ To evaluate the effectiveness of existing gender policies and initiatives within teacher education 
programs in fostering inclusive environments. 
➢ To propose strategies for embedding gender justice as a core principle in both pedagogical 
approaches and institutional governance in teacher education. 
 
REVIEW OF LITERATURE 
Gender justice in teacher education has increasingly garnered attention as a pivotal factor influencing the 
quality, inclusivity, and effectiveness of educational systems globally. The role of teacher education 
institutions (TEIs) extends beyond imparting academic knowledge; they shape the values, beliefs, and 
practices of future educators who will be instrumental in promoting or hindering gender equity in 
schools. As a result, scholars have examined multiple dimensions of gender justice within teacher 
education, including curricular content, pedagogical methods, and institutional governance. Several 
studies underscore that while women dominate the teaching profession in many countries, this numerical 
dominance does not translate into equitable leadership roles. UNESCO’s Global Education Monitoring 
reports have repeatedly highlighted the persistence of a “glass ceiling” that limits women’s participation 
in school leadership positions, despite their majority presence in classrooms (UNESCO, 2023). This 
pattern is similarly observed in India, where the UDISE+ 2023–24 data shows women now form the 
majority of teachers but remain underrepresented in administrative and policy-making roles (Government 
of India, 2024). This disconnect signals structural barriers such as gender bias, lack of mentorship, and 
entrenched patriarchal norms within institutional management that curtail women’s career progression 
(Singh & Kaur, 2022). Pedagogically, gender justice requires a fundamental shift from traditional teaching 
methods to approaches that are reflective, inclusive, and critically engaged with issues of power and 
identity. Feminist pedagogy, as outlined by hooks (1994), emphasizes dialogic learning, critical 
consciousness, and the dismantling of hierarchical teacher-student relationships. Despite the theoretical 
consensus on its importance, integration of feminist and gender-sensitive pedagogies in teacher education 
remains inconsistent. Research by Sharma (2021) reveals that many teacher education programs include 
gender as an isolated topic rather than embedding it across disciplines and practicum experiences. 
Consequently, teacher trainees often emerge without the critical skills to identify or counteract gender 
biases within their classrooms. Intersectionality is another crucial concept gaining traction in the 
literature. Coined by Crenshaw (1989), intersectionality highlights how gender intersects with race, class, 
caste, disability, and other social identities to create complex layers of disadvantage. Studies in the Indian 
context show that teacher education curricula rarely address these multiple axes of identity, resulting in a 
one-dimensional approach to gender equity (Rao & Kulkarni, 2023). This omission limits the 
preparedness of teachers to address the diverse realities of their students, especially those from 
marginalized communities. Textbook and teaching material analysis further reveals the perpetuation of 
gender stereotypes. Numerous content analyses indicate that school textbooks often portray women in 
passive, domestic roles and men in active, leadership positions (Kumar, 2020). This biased representation 
reinforces societal norms and hampers efforts to cultivate equitable mindsets among future educators. 
Teacher education programs that fail to critically engage with these materials risk reproducing these 
stereotypes. Institutional management structures within TEIs also play a significant role in shaping gender 
justice outcomes. Leadership in educational institutions continues to be predominantly male, with 
women facing barriers such as gendered expectations, work-life imbalance, and limited access to 
professional development (Joshi & Mehta, 2023). These issues are compounded by the absence of formal 
mentorship programs and gender-responsive policies, which are essential for creating supportive 
environments. Studies suggest that leadership models rooted in collaboration and inclusivity, often 
exhibited by women leaders, can foster organizational cultures that prioritize equity and social justice 
(Patel & Desai, 2022). The problem of “tokenism” is another critical issue. Research indicates that some 
institutions adopt gender equity measures superficially to meet policy mandates without embedding them 
into the core functioning of the organization (Gupta, 2021). This results in a lack of accountability and 
limited impact. Sustainable gender justice requires systemic change, including transparent recruitment 
and promotion policies, gender audits, and inclusive decision-making forums. The importance of capacity 
building for teacher educators is also emphasized. Professional development programs that focus on 
gender sensitivity, feminist pedagogies, and intersectional approaches enable teacher educators to model 
and propagate gender-just practices (Verma & Singh, 2022). Without such training, even well-intentioned 
curricula may fail in practice. Globally, examples of best practices demonstrate how TEIs can successfully 
integrate gender justice. Scandinavian countries, for example, have incorporated gender studies into 
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mandatory teacher education coursework and have instituted gender-balanced leadership quotas (Nordic 
Council of Ministers, 2024). These measures have led to more equitable institutional cultures and 
increased awareness of gender dynamics in classrooms. In sum, the literature converges on several main 
points. First, numerical representation alone is insufficient; gender justice requires meaningful 
participation and leadership opportunities. Second, teacher education must embed gender equity 
throughout curricular and pedagogical practices rather than treating it as an add-on. Third, 
intersectionality is vital to understand and address the diverse experiences of learners and educators. 
Fourth, institutional management must adopt gender-responsive policies and leadership models to create 
inclusive environments. Finally, capacity building for teacher educators is essential to translate policy into 
practice effectively. These insights form the foundation for a critical examination of the current status of 
gender justice integration in teacher education, identifying gaps, challenges, and opportunities for 
transformative change. 
 
RESEARCH METHODOLOGY 
This study employs a mixed-methods research design to critically examine the integration of gender justice 
within pedagogical paradigms and institutional management structures in teacher education institutions. 
The choice of a mixed-methods approach enables the collection of both quantitative data, which provides 
measurable evidence of gender representation and policy implementation, and qualitative data, which 
offers deeper insight into lived experiences, perceptions, and the underlying institutional culture 
surrounding gender equity. The combination of these methods allows for a comprehensive understanding 
and triangulation of findings. The sample for this research comprises a purposive selection of ten teacher 
education institutions representing diverse contexts, including government and private sectors, urban and 
rural locations, and different regional settings with varying levels of gender representation. This purposive 
sampling ensures the inclusion of institutions where gender equity challenges and initiatives might differ, 
thereby enriching the study’s findings. From these institutions, approximately one hundred participants 
will be recruited, including teacher educators, pre-service teacher trainees, and institutional 
administrators. Participants are selected based on their knowledge and involvement in institutional 
policies, pedagogical practices, and leadership roles related to gender justice. This approach allows the 
study to capture varied perspectives from those directly engaged in shaping and experiencing gender 
dynamics within teacher education. Data collection utilizes multiple methods to gather comprehensive 
information. Document analysis forms a foundational component, where institutional policies, curricula, 
course syllabi, faculty rosters, and promotion guidelines are examined to assess the extent to which gender 
justice is embedded in formal frameworks and practices. This analysis provides quantitative data on 
gender representation and the presence of gender-related content in educational materials. Alongside 
document analysis, a structured survey is administered to teacher educators and trainees to quantify 
perceptions of gender equity in pedagogy, institutional support, and leadership opportunities. The survey 
includes a combination of Likert-scale items, multiple-choice questions, and demographic queries to 
capture nuanced data. Complementing the quantitative tools, semi-structured interviews are conducted 
with a subset of teacher educators and administrators to explore their experiences and viewpoints 
regarding gender justice. These interviews focus on identifying barriers to women’s advancement, 
perceptions of gender bias, and the practical integration of gender equity in teaching and management. 
The open-ended nature of the interviews allows participants to elaborate on complex issues and highlight 
challenges not easily captured by surveys. Additionally, focus group discussions with pre-service teacher 
trainees provide a platform to explore collective perceptions and experiences of gender within the 
curriculum and classroom settings. These discussions reveal how emerging educators internalize and react 
to gender-related content and norms, offering valuable insight into the efficacy of current pedagogical 
approaches. To ensure reliability and validity, the survey instrument is developed based on previously 
validated tools and pilot-tested before full deployment. The interview guide is carefully crafted to align 
with the study’s objectives while allowing flexibility to probe emergent themes. Document review employs 
a systematic checklist to maintain consistency in evaluating the presence of gender justice elements. 
Quantitative data obtained from surveys and document analysis are processed using statistical software 
such as SPSS or R. Descriptive statistics provide an overview of gender representation and perceptions, 
while inferential tests like chi-square and t-tests examine differences across gender, roles, or institution 
types. These analyses offer a solid empirical foundation to identify patterns and disparities. Qualitative 
data from interviews and focus groups are transcribed verbatim and analyzed thematically, employing 
software like NVivo for coding and organizing responses. Thematic analysis focuses on uncovering 
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recurrent patterns related to gender barriers, institutional culture, pedagogical practices, and policy 
effectiveness. The integration of qualitative and quantitative findings allows the study to present a holistic 
narrative, highlighting both measurable trends and personal experiences. Ethical considerations are 
paramount throughout the research process. Participants provide informed consent, with assurances of 
confidentiality and the right to withdraw at any stage without consequence. All identifying information 
is anonymized in reporting to protect privacy. Furthermore, necessary permissions are obtained from 
participating institutions to conduct the research, ensuring adherence to institutional and academic 
ethical standards. Although the study’s purposive sampling provides rich contextual data, it also limits 
the generalizability of findings to the broader population of teacher education institutions. Additionally, 
participant responses may be influenced by social desirability bias, with some providing answers they 
perceive as acceptable rather than fully candid views on sensitive issues. Nonetheless, the mixed-methods 
approach and triangulation of data sources mitigate these limitations by corroborating findings across 
different methods and participants. The research timeline is structured over a period of nine months, 
beginning with initial document analysis and survey distribution, followed by qualitative data collection 
through interviews and focus groups. Subsequent months focus on transcription, data analysis, and 
synthesis of findings into comprehensive conclusions and recommendations. In summary, this research 
methodology combines quantitative and qualitative strategies to deeply investigate how gender justice is 
conceptualized, enacted, and managed within teacher education. The multi-layered data collection and 
analysis plan, ethical rigor, and purposive sampling collectively ensure that the study generates nuanced 
insights into existing gaps and opportunities for advancing gender equity in teacher education 
institutions. 
 
RESULTS AND DISCUSSION 
This section presents and analyzes the findings from the mixed-methods research on gender justice 
integration within pedagogical paradigms and institutional management structures in teacher education 
institutions (TEIs). Quantitative data were gathered from surveys and document analysis, while qualitative 
insights emerged from interviews and focus group discussions. The results reflect patterns of gender 
representation, perceptions of gender equity in pedagogy and leadership, institutional policy 
implementation, and lived experiences of teacher educators and trainees. The quantitative data reveal a 
significant gender disparity in leadership positions despite women constituting the majority of teaching 
staff in the sampled TEIs. Women accounted for approximately 58% of the total teaching faculty across 
the ten institutions surveyed, confirming global trends where women predominate at the classroom level. 
However, only 32% of leadership roles (such as principals, department heads, and academic coordinators) 
were occupied by women, indicating a persistent glass ceiling. This disparity aligns with UNESCO’s 2023 
global report highlighting similar patterns worldwide. 
 
Chart 1: Gender Distribution of Faculty vs. Leadership Roles in TEIs (2025) 

 
Analysis of course syllabi and institutional curricula showed that only 25% of programs explicitly 
incorporated gender studies or gender equity modules as compulsory components. The majority relegated 
gender topics to optional workshops or isolated lectures, limiting comprehensive engagement. Teacher 
trainees reflected this in survey responses: only 28% felt adequately prepared to address gender issues in 
their future classrooms. 
Chart 2: Inclusion of Gender Justice Content in Teacher Education Curricula 
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This distribution indicates a gap between policy rhetoric and practical curriculum design, as most 
institutions fail to mainstream gender justice education. Qualitative interviews revealed that teacher 
educators often lack specialized training in gender-sensitive pedagogy. As one female educator explained, 
“We want to teach gender equality, but without proper tools or frameworks, it becomes a token discussion 
rather than transformative learning.” This sentiment was echoed by trainees who described encountering 
stereotypical gender portrayals in textbooks and teaching materials, undermining efforts to foster gender-
equitable mindsets. Document analysis of institutional policies showed that while 70% of TEIs had 
gender equity policies on paper, less than half actively monitored their implementation. Promotion 
criteria were generally non-transparent, and formal mentorship programs aimed at supporting women 
faculty were rare (found in only 20% of institutions). Survey data revealed that only 35% of female faculty 
members felt the institutional environment was supportive of gender equity, compared to 60% of male 
faculty who perceived fewer barriers. These findings point to a gendered perception gap, where women 
experience more obstacles related to discrimination, workload, and work-life balance. 
 
Chart 3: Perception of Institutional Support for Gender Equity by Gender (2025) 
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Interviews highlighted multiple barriers women faced, including implicit bias in promotion decisions, 
heavier administrative burdens, and challenges balancing caregiving responsibilities. One senior female 
faculty member shared, “It often feels like I have to prove my competence twice to be considered for 
leadership.” The study also found evidence of “tokenism,” where some TEIs appointed women to visible 
positions without granting them meaningful authority. Such superficial compliance with gender equity 
norms risks perpetuating frustration and disillusionment among women educators. An emerging theme 
from qualitative data was the limited consideration of intersectionality in both pedagogy and institutional 
practice. While gender justice was often discussed in isolation, the overlapping effects of caste, class, 
ethnicity, and disability were rarely addressed. Teacher trainees from marginalized backgrounds reported 
feeling invisible in gender discussions that assumed a homogeneous female experience. This finding 
echoes academic critiques urging the adoption of intersectional frameworks to ensure that gender equity 
efforts do not inadvertently reinforce other forms of exclusion. For example, a trainee from a rural, lower-
caste background noted, “The gender training we receive doesn’t reflect my reality—it’s mostly about 
middle-class women’s issues.” The research highlighted the critical need for capacity building among 
teacher educators to effectively integrate gender justice into pedagogy and institutional culture. Only 30% 
of faculty reported receiving any gender sensitivity training in the past two years, despite expressing strong 
interest in such opportunities. Focus group discussions underscored that professional development 
programs, when available, had positive impacts on awareness and teaching practice. However, 
inconsistent access and lack of institutional prioritization hinder widespread adoption. 
The findings demonstrate a complex and multi-layered challenge in embedding gender justice in teacher 
education. While women predominate in teaching roles, their limited access to leadership confirms that 
gender disparities are systemic and institutional rather than merely numerical. The “glass ceiling” persists, 
reflecting broader social and cultural norms that shape institutional power dynamics. The superficial 
integration of gender justice into curricula suggests that many TEIs treat gender as an add-on rather than 
a core principle of pedagogy. This tokenistic approach undermines the goal of preparing future teachers 
to critically engage with gender issues in classrooms and society. It also limits opportunities to challenge 
deep-seated stereotypes and biases that continue to shape educational content and practice. Institutional 
management structures reflect and reinforce these challenges. Policies that exist on paper rarely translate 
into meaningful support or equitable promotion processes. The gendered perception gap between female 
and male faculty about institutional support highlights a need for more transparent and accountable 
governance mechanisms. Without such mechanisms, efforts to promote gender justice risk becoming 
symbolic rather than substantive. The absence of intersectional perspectives in teacher education 
programs compounds the problem, as it overlooks the diverse realities of learners and educators. 
Addressing gender justice effectively requires recognizing how multiple social identities interact to shape 
experiences of marginalization.Capacity building emerges as a critical lever for change. Providing teacher 
educators with gender-sensitive training and resources equips them to enact pedagogical reforms and 
advocate for institutional equity. Institutional commitment to such professional development is essential. 
International examples, such as Nordic countries’ mandatory gender studies and leadership quotas, offer 
promising models for more systemic integration of gender justice. These models demonstrate that 
sustained policy commitment, combined with cultural change, can enhance equity within teacher 
education. 
Chart 4: Gender Distribution of Faculty vs. Leadership Roles 
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This study’s findings highlight that achieving gender justice in teacher education requires far more than 
increasing female representation among teachers. It demands transformative changes in pedagogy, policy, 
and institutional culture, ensuring that gender equity is embedded in every facet of teacher preparation 
and management. Addressing barriers to women’s leadership, integrating intersectional gender 
perspectives, and investing in capacity building for educators are critical steps toward this goal. Without 
such systemic reforms, gender justice in teacher education will remain a distant ideal rather than lived 
reality. 
 
CONCLUSION 
The findings of this study reveal that while women constitute a majority of teaching faculty in teacher 
education institutions, their representation in leadership roles remains disproportionately low, 
highlighting persistent structural barriers and a clear glass ceiling. The limited integration of gender justice 
content within teacher education curricula further exacerbates this inequality, as most institutions fail to 
mainstream gender equity in pedagogical practices, often relegating it to optional or peripheral status. 
Institutional policies on gender equity exist on paper in many TEIs but lack robust implementation, 
monitoring, and transparency, leading to significant gaps between policy intent and practice. The study 
underscores the critical need for institutional commitment to fostering supportive environments that 
address gender biases, promote equitable leadership opportunities, and encourage the professional 
development of teacher educators in gender-sensitive pedagogy. The absence of intersectional perspectives 
also limits the effectiveness of current gender justice efforts, pointing to the importance of embracing 
diverse identities and experiences in shaping inclusive teacher education. To advance gender justice in 
teacher education, systemic reforms are essential. These include embedding comprehensive gender justice 
curricula as a core component, ensuring equitable access to leadership positions for women, 
implementing transparent and supportive institutional policies, and providing sustained capacity building 
for educators. Only through such multi-dimensional efforts can teacher education institutions cultivate 
educators who are both empowered and equipped to promote gender equity in classrooms and broader 
society. This study contributes to ongoing dialogues on gender justice in education by highlighting gaps 
and opportunities specific to teacher education. The insights garnered provide a foundation for 
policymakers, institutional leaders, and educators to reimagine and redesign teacher education 
frameworks that are truly equitable and transformative. 
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